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Introduction1
Children, youth and all learners in the Middle East and North Africa 
(MENA) face unprecedented challenges in terms of learning, employment 
and social cohesion, aggravated by a context of political instability 
and conflicts. The consensus is that education systems are broadly 
failing to deliver the outcomes needed to advance individual and social 
development, and that the increasing number of education opportunities 
in the region has yet to translate into economic growth. The current 
learning situation in MENA calls for a holistic, lifelong and rights-based 
vision of education that:

• maximizes the potential of all children and youth in the region,

• better equips them to create meaning out of knowledge and

• enables them to face the transitions from childhood to adulthood, 
from education to work, and from unreflective development to 
responsible and active citizenship.

This is what drives the MENA Life Skills and Citizenship Education (LSCE) 
Initiative, kicked off in 2015, with the aim of supporting the countries of 
the region – conceptually, programmatically and technically – to facilitate 
learning more effectively and invest such learning more strategically in 
individual, social and economic development.

The LSCE Initiative is led by the United Nations Children’s Fund (UNICEF), 
in collaboration with partners at country, regional and global levels. It 
brings together the active contribution of the Arab League Educational, 
Cultural and Scientific Organization (ALECSO), along with ministries of 
education and other national institutions responsible for education across 
the MENA countries.

Regional and global partners include Aflatoun International, the Arab 
Institute for Human Rights (AIHR), Birzeit University (BZU), Deutsche 
Post DHL Group (DPDHL), the International Labour Organization (ILO), 
the International Youth Foundation (IYF), Mercy Corps, the Norwegian 
Refugee Council (NRC), Save the Children, the United Nations 
Educational, Scientific and Cultural Organization (UNESCO), the United 
Nations Population Fund (UNFPA), the United Nations Refugee Agency 
(UNHCR), the United Nations Relief and Work Agency for Palestine 
Refugees in the Near East (UNRWA), the World Bank, and the World Food 
Programme (WFP).

A Conceptual and Programmatic Framework (CPF) has been designed 
within the framework of the LSCE Initiative to guide policies, strategies 
and programmes on life skills and citizenship education through a 
systems approach and in the context of national education reforms.

The CPF constitutes a roadmap for the mobilization of a large network 
of partners through multiple pathways and modalities in education, in 
the social sphere, in the workplace and on the road to the workplace, 
with a view to reaching all children and youth and creating an enabling 
environment for better learning. It represents the culmination of two 
years of consultations, both at country and regional levels, including the 
engagement of more than 600 stakeholders.
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The launch of the CPF brought together around 200 participants including 
partners at country, regional and global levels, donors, international and 
national non-governmental organizations (NGOs), representatives of the 
private sector, and most importantly, the ministries of education and other 
national institutions responsible for education across the MENA countries.

The event marked the beginning of a renewed commitment to the 
systematic mainstreaming of life skills and citizenship education within 
MENA countries. It also represented an opportunity to disseminate the 
CPF widely and to strengthen ongoing partnerships within the LSCE 
Initiative. It further constituted a call of action to continue supporting 
the realization of the LSCE holistic, lifelong and rights-based vision of 
education through the mobilization of partners and resources.

Structure of the report

The report provides an overview of the process and outcomes of the 
LSCE launch, drawing on the presentations and discussions. The agenda 
is also included (see Annex 1):

Chapter 1 Introduction provides the background to the LSCE launch, key  
 partners in the initiative and the objectives of the launch.

Chapter 2 Articulating a shared vision for life skills and citizenship 
 education in MENA introduces the Conceptual and 
 Programmatic Framework of the LSCE Initiative and the   
 statements made by partners.

Chapter 3 Setting the stage: The Importance of life skills and citizenship  
 education for sustainable development in MENA highlights  
 the need for change in MENA and the responses to this   
 challenge from country officials.

Chapter 4 Successful transitions to the world of work: Panel on   
 employability explains the importance of life skills and 
 citizenship education for successful transition to the world of 
 work and presents diverse partner perspectives on   
 employability.

Chapter 5 Life Skills for participation in social Engagement: Panel on 
 citizenship education demonstrates how citizenship   
 education is central to the vision of education outlined in the  
 CPF and gives examples of its facilitation.

Chapter 6 Designing an assessment tool for the 12 core life skills: Panel  
 on measurement promotes an evidence-based approach to  
 assessing life skills and citizenship education and explores  
 the issues around the design of a specific assessment tool  
 for this.

Chapter 7 Conclusion and way Forward: Travelling the road indicates  
 the roads already being travelled at country and regional  
 level, partnerships agreed and work still to be done for the  
 effective mainstreaming of life skill and citizenship education  
 in MENA.
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Articulating a shared vision for life skills and 
citizenship education in MENA2

Significance of the event

The launch represented the culmination of two years of regional- and 
country-level consultations, involving more than 600 stakeholders 
including United Nations agencies, NGOs, academics and the private 
sector. The previous MEdNet meeting in 2015 and the Regional 
Consultation in 2016 were key in mobilizing all parties towards a  
rights-based, holistic and lifelong approach to learning.  

Despite many projects and initiatives on life skills and citizenship 
education in the MENA region, impact is limited due to the  
small-scale nature of the projects and lack of conceptual and 
programmatic strength. The CPF of the LSCE Initiative, as introduced 
at the launch, therefore, provides the conceptual clarity and framework 
needed to promote these skills collectively, systematically and 
sustainably. The launch also provided an opportunity to reflect on the 
technical support MENA countries need to mainstream life skills and 
citizenship education effectively.

Partners commit to travelling the LSCE Initiative 
road together

Representatives of key partners in the development and mainstreaming 
of the LSCE Initiative in MENA expressed their support for and 
commitment to the Initiative in public statements, the key points of which 
are summarized in the following table. The full text of the statements can 
be found in Annex 3. The full statement of ALECSO is available in Arabic 
in Annex 4.

Objectives of this session:

• Underline the importance of the LSCE partnerships between ALECSO, United Nations agencies, 
NGOs, academics and the private sector for the LSCE to be effectively operationalized.

• Reiterate the rationale for the LSCE Initiative in MENA and introduce the Conceptual and 
Programmatic Framework.

❝

A growing body of evidence 
suggests that successful 
performance in school, work 
and life needs to be supported 
by development of a wide  
range of skills. 

❞ 

Bertrand Bainvel,  
Deputy Regional Director, 
UNICEF MENARO
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1 http://unesdoc.unesco.org/images/0010/001095/109590eo.pdf

ALECSO

ALECSO is an active partner of the LSCE Initiative for the following reasons: 
First, because life skills and citizenship education constitute a key pathway 
towards quality learning and sustainable development; second, the LSCE 
Initiative is in harmony with national aspirations, projects and programmes 
within current reform processes and education development of the region; 
third, the LSCE Initiative, through the LSCE CPF, aims to provide the vision 
and tools that guide the operationalization of life skills and citizenship 
education in all learning settings. We believe it is necessary for this Initiative 
to continue, as it is an important avenue for realizing SDG4 in our region.

UN agencies

On behalf of ILO, UNESCO, UNFPA, UNHCR, UNRWA, the World Bank and 
WFP, UNESCO emphasized that though the partners speak many different 
languages they have a common approach in mind.

As lead agency for Sustainable Development Goal (SDG) 4 (Quality 
Education), UNESCO highlighted the continuity between the LSCE Initiative 
and both prior work, including the UNESCO Delors Report,1 and current work 
on the SDGs and 2030 Education Agenda.

ILO, the lead United Nations agency for promotion of social justice and 
decent work, facilitates dialogue on skills for employability by bringing 
together governments, employers and workers representatives. The ILO 
emphasized the role of LSCE in facilitating school-to-work transitions, 
labour mobility and the adaptability of private-sector companies.

UNFPA leads an evidence-based response to the needs of youth in the Arab 
States in the context of the SDGs. Synergies with the LSCE Initiative include 
empowering youth to make informed choices, realize their sexual and 
reproductive health rights and participate in sustainable development, 
peace and security.

UNHCR welcomes the LSCE Initiative as an opportunity to continue 
partnering in the Syria crisis education response. The holistic and 
transformative nature of the LSCE approach has the potential to empower 
young refugees with the skills they need for their protection and lifelong 
learning.

UNRWA sees life skills as an integral part of teaching, learning and 
developing students who are confident, innovative, questioning, thoughtful, 
tolerant, open-minded and able to contribute to the development of their 
societies and the global community.

The LSCE Initiative aligns with the World Bank Group’s Education for 
Competitiveness (E4C) Initiative, developed in partnership with the Islamic 
Development Bank Group, which aims to support the improvement of 
education and training systems to contribute to greater economic growth, 
social development and cohesion.
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UN agencies

WFP is committed to attaining SDG 2 (Zero Hunger) and SDG 17 (Partnership 
for the Goals), and sees synergies with the LSCE Initiative as education 
achievement supports households’ longer-term food security. Through 
supporting LSCE, WFP and partners will address the most urgent educational 
needs of young people and help prepare them to be global citizens.

UNICEF highlighted the progress made since 2015 in framing the initiative 
(conceptually and programmatically) and launching country-level initiatives. 
The ‘road ahead’ is being travelled and with a clear ‘map’ and organized 
support from ‘travelling companions’, the ambitious goals set out in the CPF 
should not be out of reach.

NGOs

The Norwegian Refugee Council (NRC) spoke on behalf of NGOs including 
Aflatoun International, Arab Institute of Human Rights (AIHR), International 
Youth Foundation (IYF), Mercy Corps and Save the Children.

NRC explained that this group of NGOs are united, despite differing 
mandates and missions, by the goal of supporting the education and 
empowerment of children and youth (particularly the most vulnerable and 
marginalized), and by the commitment to LSCE Initiative as a means to  
this end.

Academic Institutions

Birzeit University (BZU), an active partner in the development of the LSCE 
Initiative, welcomes it as a framework and comprehensive reference point 
for both research and practice, enabling the integration of curriculum design, 
teacher training, assessment and measurement. This framework will enable 
flexible implementation, compatibility between providers and inclusion of 
citizenship education (often neglected).

Private Sector

Deutsche Post DHL Group’s partnership in the LSCE Initiative aligns both 
with their mission to ‘connect people and improve lives’ and their focus 
on sustainable solutions and responsible business, guided by selected 
SDGs. Private-public partnership is the key to solving some of the world’s 
biggest problems and, in the LSCE context, the private sector can nurture 
employability, providing job orientation, and experience and role models to 
ease school-to-work transitions.
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Introduction of the Conceptual and Programmatic 
Framework

The CPF constitutes a roadmap for the mobilization of a large network 
of partners with a view of reaching all children and youth, and creating 
an enabling environment for better learning. It provides a framework for 
learning that maximizes the potential of all children and youth in  
the region. 

LSCE equips learners: In the context of these interrelated challenges:

• To create meaning out of 
knowledge and 

• Skills deficit: low learning outcomes; traditional teaching and 
learning

• To face the transitions from 
childhood to adulthood and…

• Skills mismatch: inverse correlation between education and 
employment

• From education to work 
and…

• Value deficit: erosion of social cohesion; conflict and  
violence

• From unreflective 
development to responsible 
and active citizenship

• Disempowerment: children and young people are not 
trained to manage their emotions and communicate them 
constructively; they are not self-aware, and do not persevere 
in school, work and life

The CPF draws on both research and consultation, and was developed 
to address the following conceptual and programmatic gaps in life skills 
provision:

• Conceptual gap: The evidence highlights a lack of conceptual clarity, 
both in the literature and in international and national strategies, as 
to what life skills and citizenship education entail, what their scope is, 
and how they relate to knowledge acquisition and socially desirable 
behaviours. Multiple perspectives on skills and life skills have resulted 
in a plethora of terminology and taxonomies, as well as partial 
frameworks, showing a lack of consensus at times, but also a great 
deal of overlap.

• Programmatic gap: A programmatic approach is still missing. Several 
isolated initiatives focus on different approaches and pathways, but 
do not offer a comprehensive take on the multidimensionality of 
education. They lack a lifelong learning cycle perspective, and only 
address specific learners, mostly adolescents.
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The conceptual framework

Inspired by the 1996 Delors Report, The Treasure Within,2 the CPF 
proposes a four-dimensional model of learning, consolidating the lifelong 
learning paradigm as follows:

1. Learning to Know: the Cognitive Dimension, including skills for 
learning; recognizing that learning is not just about knowledge 
acquisition but how to handle knowledge critically.

2. Learning to Do: the Instrumental Dimension, including skills for 
employability; incorporating the key life skills required to perform well 
in the workplace.

3. Learning to Be: the Individual Dimension, including skills for 
empowerment and fulfilment in personal life.

4. Learning to Live Together: the Social Dimension, including skills 
for active citizenship; centring on values and human rights, which 
underpin all four learning dimensions.

Though these four Dimensions of Learning are all necessary for the 
fulfilment of individual and social potential, they are interrelated, both 
in theory and in practice. Critical thinking, for example, cannot be 
developed without reflection on the values underpinning knowledge.

What are life skills?

• Life skills are defined within the CPF as cognitive and non-cognitive, higher-order, transversal and 
transferrable skills for learning, employability, personal empowerment and active citizenship.

• Citizenship education is an inseparable component of life skills education, emphasising the 
need for social transformation and referring to the capabilities and energies that can foster open 
societies, harness the enthusiasm and motivation of younger generations, and provide them with 
the tools to build a better future for their communities and for the region.

2 http://unesdoc.unesco.org/images/0010/001095/109590eo.pdf

Dina Craissati,  
Regional Education Advisor, 
UNICEF MENARO

The model was further elaborated by identifying 12 core life skills as 
illustrated in Figure 1.
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As detailed in the CPF, the selection of the 12 core life skills was achieved 
through a threefold process: first a comprehensive analytical listing 
of a ‘cluster of skills’ under each of the four Dimensions of Learning; 
second, identification of a set of three skills from this cluster under 
each of the four Dimensions of Learning, based on relevance and 
comprehensiveness; and third, an in-depth analysis for each of the 
12 core life skills, highlighting, with evidence, their contribution to all 
the four Dimensions of Learning. Regional consultations, including 
discussion groups and focus groups, further informed this process and 
clarified which skills stakeholders regard as most significant in the  
MENA context.

Figure 1: The 12 Core Life Skills3 

CREATIVITY

CRITICAL 
THINKING

PROBLEM- 
SOLVING

PARTICIPATION

EMPATHY

RESPECT FOR 
DIVERSITY

COOPERATIONCOMMUNICATION

NEGOTIATION

DECISION- 
MAKING

RESILIENCE

SELF- 
MANAGEMENT

ACTIVE 
CITIZENSHIP LEARNING

EMPLOYABILITY
PERSONAL 

EMPOWERMENT

3 From UNICEF MENA’s presentation ‘Life Skills and Citizenship Education (LSCE) Initiative: Conceptual and Programmatic Framework (CPF)’



2. Articulating a Shared Vision for LSCE in MENA

Regional Launch of the LSCE CPF | Report 9

4 http://siteresources.worldbank.org/INTMENA/Resources/EDU_Flagship_Full_ENG.pdf
5 http://www.worldbank.org/en/publication/wdr2018

Participants were reminded that life skills should not be confused 
with subject areas and should be developed across the full range of 
subject areas, including curricular disciplines (e.g., languages, science), 
vocational disciplines (e.g., carpentry, plumbing), entrepreneurship 
education (e.g., goal setting, business planning) and health education 
(e.g., reproductive health, HIV/AIDs prevention), as shown under ‘Subject 
Areas’ in Figure 2.

The Programmatic Framework

The Programmatic Framework outlines the possibilities for 
operationalizing the 12 core life skills through the following three 
components:

• Teaching and learning approaches: as the bridge between life skills 
and citizenship education concepts and programming, effective 
teaching approaches are essential. They include nurturing safe 
teacher/student relationships, using learner-centred and activity-based 
approaches, and enabling learners to connect their learning with 
their everyday lives.

• Multiple pathways approach: life skills and citizenship education 
needs to be developed along a range of pathways (channels and 
modalities of delivery), both formal and non-formal, and consistency 
between interventions in different learning environments is needed.

• Systems approach: effective mainstreaming within national education 
systems depends on a systems approach to programming, focusing 
on what holds initiatives together, creates impact at scale and ensures 
sustainability. A shared vision, enabling environment, political will and 
the commitment and collaboration of all partners (including families 
and communities) are needed if change is to be sustainable.

In summary, the LSCE Initiative proposes a new vision of education 
based on five essential premises:

• Lifelong: not just for adolescents

• Holistic: incorporating all four learning dimensions

• Transformative

• Equitable: reaching all children and youth everywhere

• Ethically-based: grounded in human rights and values

The introduction of the CPF was finalised with the observation that  
in 2008 the World Bank issued a report on education reform in the  
MENA region entitled ‘The Road Not Travelled’4 and its recent 2018  
World Development Report5 calls for action to ‘align actors to make the 
whole system work for learning’. The launch of the LSCE CPF represents a 
response to this call for action, as the partners in MENA align themselves 
to ‘travel the road’ of mainstreaming life skills and citizenship education 
together.
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Setting the stage: The importance of life skills 
and citizenship education for sustainable 
development in MENA

3

Priorities for LSCE Initiative in MENA

Key note speaker Marwan Muasher of the Carnegie Endowment for 
International Peace set the stage for the LSCE Initiative in MENA by 
highlighting a number of challenges including high unemployment, lack 
of respect for the views of others and extremism. He argued that these 
challenges could not be effectively addressed without a fundamental 
review of education systems.

In conjunction with such reform and by clarifying the skills students need 
to live and work effectively in the 21st century, the LSCE Initiative can 
facilitate the development of citizens who are aware of their rights and 
responsibilities, and able to contribute to the intellectual, economic and 
political advancement of their societies.

The need for change extends beyond curriculum reform to both learning 
environment and teaching approach. Critical thinking skills need to be 
developed through more dialogic engagement with learners. The current 
didactic approach does not help students think, analyse, criticize, dream or 
realize those dreams, resulting in a ‘timid generation’ who cannot compete 
in the labour market. Tackling complex problems, such as the refugee crisis 
or the issue of torture, requires not only respect for humanity but also 
innovation and creativity, which depend on free thinking.

The objectives of this session were to:

• Make connections between the LSCE Initiative and sustainable development priorities in the 
MENA region

• Provide ministry of education (MOE) officials with the opportunity to articulate their priorities 
regarding education reform and the role of life skills and citizenship education within the  
reform process

Marwan Muasher,  
Vice President for Studies, 
Carnegie Endowment for 
International Peace
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Respect for the views of others is also crucial, as well as understanding 
that most ‘facts’ are relative, not absolute. Innovation is impossible 
without diversity of thought, and historically Arab civilizations have 
excelled when they were open to others. Regretfully, patriotic principles 
currently dominate the Arab world and education is based on limited 
civil and religious interpretations. Life skills and citizenship education 
integrated across the curriculum would provide the new generation with 
a more holistic education, including philosophy, art and music as well as 
maths and science. Training of teachers in such an integrated approach 
needs to go hand in hand with curriculum and textbook review.

Mr Muasher concluded with the hope that the LSCE Initiative will be 
the catalyst for the kind of education reform MENA countries have so 
far failed to implement, enabling a new generation to move beyond 
extremism and radicalization. He acknowledged that comprehensive 
education reform requires both political will and resources, but argued 
that no investment in the future is more important.

ALECSO and MOE officials respond to the 
call for change

In response to this challenges, ALECSO as a main partner of the LSCE 
Initiative also stressed the relevance of LSCE within the context of SDG 4 
towards achieving quality education in Arab Countries. Hechmi Ardhaoui, 
Educational Specialist at ALECSO, further facilitated a session with 
officials from ministries of education throughout MENA to outline how, 
with the technical support of UNICEF and partners, they will use the 
LSCE CPF framework to facilitate education reform in their country 
contexts.

The key points of their responses are summarized following and the full 
statements (in Arabic) are included in Annex 4.

❝

We’ve been talking about 21st 
century skills for 20 years… 
but if we don’t have a radical 
change in Arab education 
systems, we can’t reach the 
millions of citizens we need  
to reach. 

❞ 

Marwan Tarazi, Director 
of Center for Continuing 
Education, Birzeit University 

Hechmi Ardhaoui, 
Educational Specialist,  
ALECSO 

❝

If we want to implement 
LSCE in the traditional  
way, [...] if it isn’t integrated 
into all training and learning 
environments, it won’t work. 

❞ 

Panel of officials
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Country Key points on action and reform

State of 
Palestine

Ministry of 
Education

1. Facilitating an educational process that enables knowledge acquisition but 
also freedom; by that we mean inclusive development.

2. Focusing on curriculum reform first, based on field research.

3. Aiming for a more participatory and learner-centred process, with the teacher 
as facilitator.

4. Introducing more activity-based learning (using Birzeit’s Learning Objects), 
focusing on personality development rather than short-term learning 
outcomes.

Tunisia

Ministry of 
Education

1.  Incorporating the LSCE CPF into the 2016-20 strategic plan, ensuring it 
informs the current education and curriculum reform.

2. Focusing on the creative individual interacting with their environment, not 
just knowledge acquisition.

3. Developing graduates who can analyse, lead, adapt and deal with difficult 
situations. These skills should inform teacher training.

4. Including life skills and citizenship education from preschool level onwards, 
to establish citizenship and human rights culture from early on in life.

Jordan

Ministry of 
Education

1. Ensuring that the support for education reform is translated into 
implementation of the strategy.

2. Ensuring life skills and citizenship education is applied; we integrated it into 
environmental education but litter in the schoolyard suggests it is not being 
applied.

3. Equipping young people with the 21st century skills needed by the labour 
market, so they can keep their jobs.

4. Equipping teachers with strategies for developing these skills, rather than 
relying on didactic approaches.

Egypt

Ministry of 
Education 
and Technical 
Education

1. The education system in Egypt is currently in transition, supported by the 
MOE and real political will from the state.

2. The MOE and partners have developed a skills-based framework for pre-
university education (from kindergarten to high school), to start in September 
2018, based on the four Dimensions of Learning for life skills and citizenship 
education and a more interdisciplinary approach.

3. By 2018 we want to see changes on the ground.

United Arab 
Emirates

Supreme 
Council for 
Motherhood 
and Childhood

1. Focusing on teaching life skills in Grades 10 to 12, we recognize their value 
for university and beyond.

2. Building on our collaboration with UNICEF over the past two years has 
improved the environment in 61 schools. Students (especially the girls) are 
happy with the extra-curricular activities.

3. Developing initiatives to support students’ psychological health, including 
improving the teaching process and textbooks.

4 Working to involve the community in schools, e.g., with schools open from 
4-8 p.m. to include parents.
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Country Key points on action and reform

Algeria

Ministry of 
Education

1. Focusing on quality, since 98% of school-aged children go to school, 
however, the system has failed to provide quality education.

2. Developing open and critical minds among the students, as well as life skills 
for the labour market.

3. Enabling students to make the most of our location between the East and 
West, being open to both.

4. Tackling the challenges of recruiting and developing teachers and financing 
educational reform.

Morocco

Ministry of 
Education

1. The national strategy looks to 2030 and focuses on equity, equality and 
advancement of the community.

2. Enabling schools to develop life skills and produce future citizens engaged in 
the development process.

3. Improving textbooks and curricula to facilitate life skills and citizenship 
education. Capacity development is also key.

4. Preparing a framework, in cooperation with UNICEF, to help us achieve these 
objectives.

Lebanon

Center for 
Educational 
Research and 
Development

1. Advancing high-quality education for all generations, in line with the SDGs.

2. Cooperating with other agencies to improve textbooks and produce citizens 
who respect the rule of law and think critically.

3. In collaboration with the MOEHE we have produced a community service 
manual to help learners discover their personal identity.

4. Working to improve the quality of teachers’ orientation and development, 
having developed a life skills and citizenship education programme 
for adults.

Lebanon

Ministry of 
Education

1. Improving textbooks to produce interactive students with critical thinking 
skills.

2. The Department of Basic Education is focusing on basic life skills such as 
self-management, time management and nonviolent communication.

3. Targeting the disabled, providing them with schools equipped to meet their 
needs.

4. Working with UNICEF, in response to the situation in neighbouring countries, 
to provide life skills and psychosocial support, enabling non-Lebanese 
students to join the mainstream.

Sudan

Ministry of 
Education

1. Adopting a federal system for the provision of education and skills, and 
seeking to enhance these skills based on the CPF.

2. Translating the life skills and citizenship education concepts into practice.
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Successful transitions to the world of work: 
Panel on employability4

Susan Reichle of the International Youth Foundation (IYF) recognized 
the unique partnership – between United Nations agencies, key donors, 
the private sector and academia – the LSCE Initiative represents and 
emphasized the need to maintain this partnership with a focus on 
delivering together.

IYF’s Global Youth Wellbeing Index6 offers an overview of youth 
wellbeing, both in the MENA region and globally. It includes seven 
dimensions – gender, economic opportunity, education, health, safety 
and security, citizen participation and ICT – all of which are important and 
are incorporated in the SDGs.

What do youth actually want? 87 per cent of youth in the 30 index countries 
(including Egypt, Jordan, Morocco and Saudi Arabia in MENA) expressed 
the view that life skills for the workplace are fundamental; they want this  
kind of training. So it’s a call to action; to ‘youth-centred design’ for change.

Though young people are optimistic about the future, economic 
opportunity has made the least progress of the seven indices; opportunities 
are decreasing. The MENA region faces specific challenges including high 
unemployment, dropout and loss of human potential. Providing youth 
with the opportunity to transition to a decent job requires high-quality 
education. Investing in women makes good economic sense, but decisions 
on education relate to social norms, which can be barriers. Conflict and 
violent extremism within the region is another challenge to consider. 

So how to work towards solutions together? IYF is dedicated to helping 
youth succeed. Life skills are a critical component of work and can be 
taught at all levels, from preschool onwards. They can also be developed 
through sport and the arts. But they must be measurable; we need to 
introduce evaluation and evidence. In this context, the CPF helps us 
meet the challenges faced by the next generation: by reframing life skills 
and citizenship education, providing a framework for partnerships and 
facilitating regional cooperation and a systems approach. The only way 
to create real change in the world is through such an approach, as every 
community is a system.

The objectives of this panel were to:

• Highlight the importance of life skills and citizenship education for successful transitions to the 
world of work

• Present the diverse perspectives and experiences of the United Nations, donor communities, the 
private sector and NGOs towards improved employability and entrepreneurship in the region, 
within the framework of the LSCE Initiative

❝

Technical skills can be  
learned but what’s different  
is that life skills are enduring: 
teamwork, leadership, 
empathy, respect for 
diversity. Unlike technology, 
life skills don’t age and  
are enduring. 

❞ 

Susan Reichle, President 
and Chief Operating Officer, 
IYF

6 https://www.youthindex.org
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Private-sector perspective on employability

As an example of successful transition to the world of work through life 
skills and citizenship education, and the importance of public-private 
partnerships for increasing employment opportunities in MENA, Christof 
Ehrhart of Deutsche Post DHL Group (DPDHL) presented a pilot initiative 
undertaken within the framework of the World Economic Forum.

DPDHL is a global logistics company that has the purpose of ‘connecting 
people, improving lives’. It is involved in two education-related initiatives: 
Go Teach (in collaboration with SOS Children’s Villages), focusing on 
enabling disadvantaged young people to access decent work, and Teach 
For All, a US-based graduate programme.

Eighty per cent of DPDHL’s 5,000 employees are blue-collar workers with 
low levels of education who are trained by the company. So those who 
make it to the company are ‘employability experts’ and can help others to 
develop these skills. Local employees, for example in South Africa, Syria 
or Jordan, can act as role models. 

DPDHL’s partnership with SOS Children’s Villages in Syria, for example, 
includes training programmes with groups of young people covering 
topics such as quality, work ethics, use of ICT and interview technique. 
The first group just graduated and, though they may not all end up 
working in the field of logistics, they have developed core life skills for 
employability, including positive attitude, teamwork, resilience and a 
lifelong learning approach. This may not be a game-changer for all, but 
definitely makes a difference for some.

In conjunction with their work with the World Economic Forum’s Future 
Council on Humanitarian Aid (focusing on education and skill-building), 
DPDHL is an active partner in the LSCE Initiative, which is welcomed as a 
comprehensive framework for DPDHL work. Going forward, DPDHL will 
include new pilot initiatives to address refugee and migration issues in 
Lebanon, Syria and Jordan, targeting both in-school and out-of-school 
youth.

In response to a query regarding the challenge and cost of helping 
technical vocational education and training (TVET) students keep pace 
with technology, Ehrhart summarized the DPDHL approach to developing 
skills for employability as follows: “The mental frame we should apply 
is: what would you do tomorrow if your task was to meet five people and 
help them with what you’ve learned from parents, teachers and life; how 
would you do it? This isn’t so much about big money, software, machines.  
It’s about using our workforce.”

The creative potential of public-private partnerships for facilitating 
effective transition to the world of work emerges from the combination of 
the private sector’s ability to perform and achieve predictable results and 
NGOs’ strength in the area of meaningful work. “Let’s find the sweet spot 
between meaning and outcomes together.” (Christof Ehrhart).

❝

What makes the difference 
between those who succeed 
and those who don’t is  
life skills, ‘street savviness’  
and the ability to function  
in a big organization. 

❞ 

Christof Ehrhart, Executive 
Vice President, Corporate 
Communications and 
Responsibility, Deutsche 
Post DHL Group
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Donor perspective on employability

Thorsten Metz of GIZ gave a donor perspective on working towards 
improved youth employment through TVET reform and a systems 
approach to the development of skills for employability in MENA.

He began by recounting a personal experience of a three-week 
placement in a chemical production factory as a Grade 8 student, 
which was invaluable as an introduction to the rhythms of working life. 
This experience generated enduring respect for blue-collar work and a 
conviction that early exposure to practical work experience can be hugely 
beneficial.

Underlining the common priorities shared between TVET and the LSCE 
Initiative, GIZ explained that TVET is closely associated with:

• Lifelong learning: partly as a public good, partly according to the 
market

• Personal development: promoting individual potential

• Human capacity development: employability and improving 
competitiveness (of enterprises, sectors and regions)

• Social capital formation: social inclusion, social development and 
innovation

However, there are currently a number of significant challenges to quality 
TVET provision in the MENA region, including:

• Lack of skilled labour – There are currently not enough students 
pursuing TVET. For those who do take this route, there are limited 
pathways available for progressing from one type of TVET to others.

• Labour-market orientation – The private sector does not currently play 
a big role in TVET. Training levels and the extent of industry experience 
of TVET instructors is insufficient, and funding is inadequate. 
Recruiting TVET trainers from companies was suggested as a solution 
to this skills deficit.

• Limited coordination – There is no single entity supervising and setting 
standards for TVET provision.

• Insufficient resources – Trainer capabilities and facilities are currently 
insufficient for the provision of labour-market-oriented TVET. A further 
challenge is that graduates are often ill equipped to teach TVET, as 
they have theoretical grounding but are not experienced in practical 
application.

• Inferior perception – TVET is not considered a pathway to success in 
MENA. Being either a TVET trainee or TVET teacher is considered to 
be low status. One of the main challenges in MENA is that there are 
plenty of well-qualified people but most jobs are semi-skilled and, as 
such, not valued.

❝

I learned in three weeks  
what working was about  
and which direction  
I wanted to go. 

❞ 

Thorsten Metz, Director of 
Employment Promotion 
Programme, GIZ
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Continuing with the example of Jordan, GIZ suggested a number of 
strategies for improving the quality of TVET provision. In terms of 
TVET promotion and outreach, awareness-raising campaigns regarding 
vocational and short-term training opportunities for different target 
groups were recommended. The creation of cooperation mechanisms – or 
platforms – between TVET supply and demand to strengthen employment 
opportunities was also suggested.

Labour-market-oriented training, i.e. the development and 
implementation of tailored training based on labour-market demand, was 
also put forward as a way to equip both Syrian and Jordanian students 
with relevant skills, e.g., in construction or agriculture. This labour-market 
orientation needs to be backed up by both institutional and human 
capacity building, including the development of labour-market-orientated 
curricula and support for quality assurance. An increase in both job 
creation and job matching for TVET-supported technical skills, particularly 
in the private sector, was also recommended.

The example of career guidance and job preparation, beginning as 
early as possible, was given as one strategy for connecting the needs 
of students, companies and society. This helps students make more 
informed decisions, underpinned by reflection on their interests and 
aptitudes, reducing dropout rates for both higher and vocational 
education.

Since TVET is not well perceived in the region and most jobs 
opportunities are semi-skilled, perceptions need to be changed through 
coaching and mentoring, to encourage respect for all jobs and ensure 
closer matching of skills and labour-market demand.

Figure 3: Example of Jordan: Challenge in TVET 7 

Lack of 
skilled labour

Limited 
coordination

Insufficient
resources

Inferior 
perception

Labour market 
orientation

❝

The [LSCE] life skills 
framework is about 
empowerment, not about 
instrumentalizing young 
people for the private sector  
to exploit.

❞ 

Launch participant

7 From GIZ’s presentation ‘A systems approach to successful transitions to the world of work’.

The challenges to quality TVET provision in MENA identified by GIZ are 
summarized in Figure 3, using the example of Jordan.
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NGO perspective on employability

Bassem Nasir of IYF gave an NGO perspective on how the LSCE Initiative 
can be used to support other life skills-related initiatives in MENA, 
identifying the following immediate uses of the CPF:

• Mapping learning design – The comprehensive nature of the CPF 
means it can be used as a benchmark, as with IYF’s Passport to 
Success Initiative, which incorporates the 12 skills.

• Partnerships – The CPF forms the basis for establishing new 
partnerships.

• Evaluation – The CPF also provides the basis for effective evaluation 
systems, e.g., for assessing students’ level of work readiness.

Bassem Nasir pointed out that one of the advantages of NGOs is that they 
are nimble and can use the CPF, for example, to pilot initiatives that can 
then be taken on by governments. All partners were encouraged to think 
about how they can involve each other, recognizing that each partner has 
a leading role in some functions and a supporting role in others.

IYF have benefitted considerably from their collaboration with UNICEF  
on the LSCE Initiative and are already putting it into action. Suggested 
ways for partners to use the CPF in collaboration with NGOs are  
shown following.

Employers Governments Donors

• Help create curricula

• Provide expertise regarding 
skills deficits

• Use the CPF to tackle the 
issue of retention and build 
on-board engagement and 
retention programmes

• Use the CPF along with NGOs 
that can contribute insights 
gained working informally 
with youth

• Use the CPF as a pillar for 
policy and welcome NGO 
participation in policy 
formulation

• Use the CPF as a gold 
standard to evaluate  
initiatives

• Use the CPF to be more 
specific about desired 
outcomes

• Make it the criteria for funding

Bassem Nasir,  
Director of Middle East 
Programmes, IYF
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Global perspective on employability

Gemma Wilson-Clark of UNICEF Headquarters shared a global 
perspective on lessons learned and how to take the LSCE Initiative 
forward. The International Commission on Financing Global Education 
Opportunity8 predicts that even with all partners working to deliver SDG 
4 of quality education for all, 50 per cent of children will leave school in 
2030 without the skills they need to find a job.

So all partners need to do more and need to do things differently. The 
skills gap has been acknowledged, but the additional issue of skills 
unpredictability makes the life skills and citizenship education framework 
relevant globally, not just in MENA.

Key points for taking the Initiative forward include:

• Adopting a lifelong approach to skills development; looking at 
employability from early childhood development right through 
(research in MENA can have an impact here)

• Focusing on transferable skills in TVET; more can be done to embed 
these long-term skills in technical and vocational education

• Working on embedding life skills and citizenship education across the 
education sector rather than at a particular age

• Recognizing that skills are developed in a context; whether 
adolescents can develop and put their skills to use depends on their 
environment and the barriers they face

The majority of young people are not able to put higher order skills to use 
in the opportunities they have, so embedding life skills and citizenship 
education enables them to be prepared for, e.g., self-employment and 
less vulnerable forms of employment. UNICEF and partners are involved 
in two global initiatives to address this: Solutions for Youth Employment9 
(led by the World Bank) and Decent Jobs for Youth10 (led by ILO).

8 http://educationcommission.org/about/
9 https://www.s4ye.org
10 http://www.ilo.org/global/topics/youth-employment/databases-platforms/global-initiative-decent-jobs/lang--en/index.htm

❝

It’s not just about a shared 
vision but a practical guide 
for preparing for work  
and life.

❞ 

Gemma Wilson-Clark, 
Senior Education Advisor, 
UNICEF Headquarters
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Life skills for participation and social 
engagement: Panel on citizenship education5

Connecting citizenship education and human rights

Abdel Basset Ben Hassen of the Arab Institute for Human Rights (AIHR) 
explored the connections between life skills and citizenship education, 
and human rights in his keynote address. The ‘Learning to Live Together’ 
dimension of the LSCE Initiative is the ethical dimension, underpinning 
the vision for citizenship education in MENA. It adopts a human rights-
based approach consistent with democratic and social justice values and 
principles. 

However, Mr. Ben Hassen highlighted the challenge of integrating the 
diverse understandings of human rights-based values in the various 
MENA countries as one of the key obstacles to educational reform in 
the region. The challenge is to move beyond partnership for events to a 
sustained culture of partnership, which is essential if the transformative 
vision put forward by the CPF is to be realized and the current challenges 
of the region are to be effectively addressed.

The LSCE Initiative also provides an opportunity to revisit the question 
of educational reform. This question is not new; scholars and reformers 
have argued since the 19th century that it’s impossible for our societies 
to reach their potential without freedom, built on a strong civil state and 
equality between men and women. Human rights organizations in the 
Arab world have also been exploring this for 40 years. However, the 
Initiative serves as a reminder that the political will and vision necessary 
for this transformative vision of education to be translated into policy and 
practice is still lacking.

The MENA regon is, therefore, at a crossroads. Illiteracy in the Arab world 
remains a challenge and there are hundreds of thousands of children 
and youth who drop out of school every year. The realities underlying 
these problems relate to human rights and include corruption, lack of 
participation (political, social and cultural), rejection of diversity and 
exclusion of those with different opinions.

The objectives of this panel were to:

• Demonstrate how citizenship education lies at the heart of the rights-based and transformative 
vision of education outlined in the CPF

• Give examples of different approaches to the development of life skills for respect for diversity, 
participation and social engagement in MENA

❝

Our education system  
and communities will never 
change if our vision is based  
on keeping the same 
dominant factors in place. 

❞ 

Abdelbasset ben Hassen, 
President, AIHR
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The LSCE Initiative outlines a vision for citizenship education based 
on participation, equity, diversity, common understanding; a vision 
MENA shouldn’t be afraid of. It can reinforce the human rights agenda 
in several ways. These include renewing the vision of the international: 
understanding (and teaching) that MENA contributes to globalization, 
using historical examples to illustrate that contribution. This will facilitate 
reconciliation with the ‘other’, both inside the communities of MENA  
and beyond. 

The LSCE Initiative will also help embed the values of dignity and human 
rights in communities. This is not just a concern for NGOs; these values 
need to be taught in school and the media, and integrated into policy 
(cultural, social and economic). Ultimately, all partners within MENA need 
to work out how to transform their policies to create opportunities for all, 
at all levels.

Figure 4: From the Delors four dimensions to ‘learning to change’11

11 From Adyan Foundation’s presentation on Citizenship Education in MENA.
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Connecting citizenship education and respect  
for diversity

Fadi Daou of Adyan Foundation explored the challenges associated with 
respect for diversity in MENA and the role for the LSCE Initiative towards 
achieving social cohesion.

The LSCE Initiative comes at the right moment, building on recent 
initiatives, such as the Beirut Declaration on Educational Reform to 
Prevent Extremism in Arab Societies (September 2016), advocating 
education systems that nurture and promote respect for diversity. It also 
coincides with education reforms focusing on citizenship education in 
several MENA countries and international initiatives promoting global 
citizenship education.

In Arab communities there are two main approaches to citizenship 
education:

1. Education as incubator for diversity and acceptance of the other

2. Education focusing on critical thinking and dialogue

However, the ‘active citizenship’ dimension of the LSCE CPF focuses on 
the three skills of respecting diversity, empathy and participation. These 
need to be looked at holistically rather than in isolation, as the three 
‘active citizenship’ skills are independent.

Respect for diversity cannot be achieved without both empathy for 
others and active participation in society. Empathy, in turn, remains an 
abstract term if it is not demonstrated in real interaction and a common 
commitment to human rights. Participation can be at the service of 
extremism and sectarianism if isn’t within the framework of inclusive 
citizenship. Adyan Foundation’s experience in Lebanon has underlined 
the need to connect these three skills and link knowledge to experience 
and participation; to practicing and applying the skills.

In Arab societies, the concept of citizenship remains associated with 
traditional and conservative views: with rights and duties, but also 
sectarian positions, including nationalist approaches. Such a rigid 
approach causes many of these communities to dictate to and oppress 
their youth. This is why a renewed vision of education and citizenship 
education is so important, building on the Delors four Dimensions of 
Learning and pointing to a fifth dimension: ‘Learning to Change’ 
(see Figure 4). Consideration of the three core life skills for active 
citizenship should therefore include behaviours and sub-skills related 
to partnership building, leadership and openness to change.

❝

The real value is not 
accepting or respecting 
diversity, but acknowledging  
and appreciating the role 
of others in the community; 
moving from tolerance  
to the logic of partnership. 

❞ 

Fadi Daou, Chairperson  
and CEO, Adyan Foundation
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Practical approaches to citizenship education

Margaret Sinclair (expert) focused on practical approaches to citizenship 
education. She pointed out that the 12 core skills of LSCE underpin SDG 
target 4.7. This target aims to ensure all learners acquire the knowledge 
and skills needed to promote sustainable development, including through 
education for sustainable development, human rights, gender equality, a 
culture of peace and non-violence, global citizenship and appreciation of 
cultural diversity.

In terms of translating these aspirations and the development of skills 
for active citizenship into classroom practice, research on social and 
emotional learning suggests students are most effectively engaged 
through activities that are ‘SAFE’, i.e., sequenced, active, frequent  
and explicit.

Effective learning activities need to be:

•  Sequenced      •  Active      •  Frequent      •  Explicit

In practice, this means a sequenced spiral curriculum in schools K-12, 
incorporating lesson units that engage students frequently and explicitly 
on contextualized life skills and values. This approach also implies 
reinforcement of the skills across all subjects and through school culture, 
as well as mainstreaming through other channels, such as non-formal 
education, youth work, community service and media outreach to 
communities.

In fragile situations, low-resource contexts or a shortened school day, an 
effective way to facilitate active and student-centred learning is through 
the use of stories modelling pro-social life skills and values, ideally:

• Read aloud, for emotional and cognitive engagement

• Accompanied by discussion prompts for teachers to encourage active 
engagement

• Accompanied by print versions for students, simplified if needed for 
early grade reading

Example story contextualizing LSCE:

‘A displaced boy sits watching local boys playing football after 
school. The ball comes near him. He jumps up and heads the ball 
skillfully to another player. The boys see his talent and invite him to 
join the game. They realize that he is a boy like them, though from a 
different place, and learn both respect for diversity and inclusion.’

Curriculum developers and textbook writers need to understand the 12 
core life skills, but also be in touch with young people. They need to be 
immersed in the community of the learners to work out what motivates 
them and be able to contextualize stories effectively. Academic and NGO 
actors can also collaborate in the process of materials development and 
understanding of the process should be part of teachers’ professional 
development.

Margaret Sinclair, Expert
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Participation and social engagement through sport

Mark Clark of Generations For Peace (GFP) explored the connections 
between LSCE and lessons learned from promoting participation 
and social engagement through sport in Jordan. GFP’s work is at the 
grassroots level, engaging youth to address conflict and violence in their 
own communities. They promote four values:

• Youth leadership: working with youth (not just for them) and seeing 
them not as a problem but as the potential for the present – not just 
future – of their communities.

• Community empowerment: engaging existing strengths and passion 
and converting them into impact and measurable results in terms of 
reduced violence.

• Active tolerance: through sports, arts and dialogic activities, an active 
process to bring people together across community divides. Moving 
beyond ‘toleration’ to active engagement and genuine appreciation  
of diversity.

• Responsible citizenship: demonstrated at grassroots level in 
communities. Everyone has an opportunity to contribute their 
strengths, talent and passion to the future of their community.

GFP’s journey over the last 10 years has been ‘from passion to impact’, 
both as an organization and working with people to turn their passion into 
impact in communities. In Jordan they work in schools and community 
development centres, using activity-based learning (mainly sports and arts) 
to engage both Jordanian and Syrian youth and catalyse behaviour change.

Activities are ‘SAFE’ (sequenced, active, frequent and explicit), taking 
participants on a journey towards sustained behaviour change.  
Sports-based games integrate life skills (e.g., cognitive and civic skills) 
and translate these into behaviour change indicators including critical 
thinking, creativity and cooperation.

In response to a question from a participant about the role of the 
family and the extent to which these kind of initiatives interfere with 
the environment (both family and culture) of young people, Mark Clark 
explained that family involvement is crucial. Three actions GFP take to 
ensure such involvement in their core activities are: a) before: showing 
parents what the activities involve b) during: open days with schools and 
youth centres so parents witness their children’s activities and feel involved 
and c) after: participatory evaluation including focus groups with parents.

Key learning from GFP includes:

• Experiential learning design is more effective in facilitating behaviour change than workshops, 
which provide little opportunity to apply learning.

• Intergenerational and participatory evaluations of activities enable youth and youth leaders to 
make sense of the learning process and express appreciation.

• Use sustainable existing structures, including schools but also sport, community and faith-based 
structures.

Mark Clark, CEO, 
Generations For Peace
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Active Voices: an example of youth engagement

Waleed Hareem, a youth representative of the Aswat Faeela/Active Voices 
Project (British Council, Syria), described his experience of the project as 
an example of youth engagement towards social participation and active 
citizenship in MENA.

He described his experience of voluntary and community work with 
Active Voices in Jordan, Syria and Turkey as “a life skills journey…I never 
imagined I could accept the ‘other’; that I could interact with Syrian 
young people from different backgrounds.” He identified empathy as one 
of the key learning of his experience.

Other skills he acquired through his experience with Active Voices 
included the ability to really listen to others and both ask for and give 
constructive feedback, i.e. skills for personal empowerment as well as for 
active citizenship. Facilitation and networking skills were also developed 
through the project: “it never occurred to me that I’d have a meeting with 
the Minister of Education or other figures!”

In summary, his experience with Active Voices equipped him with 
several tools for community problem-solving. He described his ongoing 
commitment to trying to solve the problems young people (both 
Jordanians and others) are suffering, seeing one of his responsibilities 
as being to pass on the tools he has acquired. These tools include how 
to build youth strategies, advocacy campaigns and contribute to change: 
“We are active voices and will remain active voices…my community 
builders aren’t able to be here but I speak for them.”

Key learning from the Active Voices Project includes:

• Developing empathy and respect for diversity by encountering the ‘other’ and putting oneself in 
their shoes.

• Learning to be an active participant in community problem-solving.

• Acquiring practical tools for effective community engagement, including skills in strategy and 
advocacy.

❝

I learned how to be  
an active participant; 
I’m more aware of the 
importance of contributing  
to my community. 

❞ 

Waleed Hareem, Aswat 
Faeela/Active Voices
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Designing an assessment tool for the  
12 core life skills: Panel on measurement6

Existing tools for measuring life skills

Andreas Schleicher of the Organisation for Economic Cooperation and 
Development (OECD) focused his keynote address on the extent to which 
measurement tools such as the Programme for International Student 
Assessment (PISA)12 and Programme for the International Assessment 
of Adult Competencies (PIAAC)13 provide evidence on life skills and 
citizenship education. He also explored how lessons learned from these 
tools can inform development of the specific measurement instrument 
for the 12 core life skills of the LSCE Initiative. PISA, for example, has 
already developed assessment tools for disciplinary and interdisciplinary 
knowledge, epistemic understanding, and a wide range of skills, attitudes 
and values.

The OECD Learning Compass14 (see Figure 5) is part of the Future of 
Education and Skills: Education 2030 project, which targets school 
education (general and vocational), while recognizing the importance of 
learning progressions and a lifelong learning continuum.

The model incorporates knowledge, skills, attitudes and values in three 
‘transformative competencies’ to change the future: creating new value 
(using creativity and critical thinking), taking responsibility (making 
ethical decisions), and reconciling tensions and dilemmas (navigating an 
ambiguous world).

The PISA definition of Global Competence (see box following) has 
much in common with the three core life skills of the LSCE ‘Learning to 
Live Together’ Dimension of Learning (respect for diversity, empathy, 
participation).

The objectives of this panel were to:

• Promote an evidence-based approach to assessment of life skills and citizenship education 
proficiency.

• Discuss the merits of designing a measurement instrument to assess proficiency of the 12 core life 
skills and receive feedback on initial ideas for development. 

12 http://www.oecd.org/pisa/aboutpisa/
13 http://www.oecd.org/skills/piaac/
14 http://www.oecd.org/edu/school/education-2030.htm

Andreas Schleicher, Director 
for the Directorate of 
Education and Skills, OECD
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Figure 5: OECD Learning Compass15 

The proposed PISA assessment of Global Competence is based on 
a combination of cognitive testing (including critical reasoning with 
evidence and perspective taking) and self-reported information on other 
components (including openness and adaptability). There is significant 
emphasis on social and emotional skills, as these are as much a predictor 
of learning outcomes (and income) as ‘hard skills’.

Importantly, the broad range of ‘soft skills’ included in the assessment 
are considered to be skills and not personality traits, and, therefore, can 
be facilitated and developed. Specific overlap with the LSCE ‘Learning to 
Live Together’ Dimension of Learning can be seen, as ‘empathy’ is listed 
under skills and ‘valuing cultural diversity’ under values.

The methodology for development of the PISA assessment of Global 
Competence includes both direct assessment and indirect assessment 
of students (aged 10-15 years), using reports from parents and teachers. 
The instrument will be field tested in 2018, with a view to collecting data 
for the main study in November 2019. Final results are expected to be 
released in September 2020.

15 From OECD’s presentation ‘The Merits of Designing a Proficiency Assessment for the 12 Core Life Skills’.
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PISA definition of Global Competence:

‘Global Competence is the capacity to examine global and 
intercultural issues, to take multiple perspectives, to engage in open, 
appropriate and effective interactions with people from different 
cultures and to act for collective well-being and 
sustainable development.’
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The merits of designing a proficiency assessment 
instrument for the 12 core life skills 

Manal Quota of the World Bank and Dominic Richardson of the  
UNICEF Office of Research gave a joint presentation highlighting the 
development of a measurement instrument for the 12 core life skills of 
the LSCE Initiative.

The presentation explored three key assessment-related questions:  
why assess (why a tool is needed in the MENA context), how to assess 
(the challenges of measuring life skills and citizenship education) and 
what to assess (the progress of tool development so far).

The MENA region has made positive strides towards human 
development outcomes, with gender parity being achieved at primary 
and tertiary levels, for example. But population dynamics are changing, 
and with 60 per cent of MENA’s current population being under 25 years 
old, more than 100 million youth will hope to enter the workforce by 
2020. High unemployment and barriers to the labour market persist, as 
do learning outcomes below international averages. These challenges 
are compounded by the expansion of conflict and increase in refugee 
populations.

The development of life skills and citizenship education can influence 
a range of outcomes: educational, economic, social and health-related, 
with life skills needed to improve academic skills.16 If LSCE-related 
interventions are to address MENA’s challenges effectively, they need to 
be evidence-based. Developing an appropriate assessment tool is a vital 
step in generating such evidence.

The objectives for the development of the measurement instrument 
include:

• Enabling policymakers to identify skill gaps across different  
sub-groups within countries.

• Informing design and development of teaching and learning 
interventions.

• Supporting the operationalization of the 12 core life skills in all 
learning settings.

• Fostering a culture of assessment of learning outcomes in MENA.

16 From OECD’s presentation ‘The Merits of Designing a Proficiency Assessment for the 12 Core Life Skills’.

❝

It’s important to 
distract [attention] from 
international rankings. 
It’s more useful to use the 
distributions to determine 
what works, learn lessons 
from different countries  
and make connections  
with other types of data 
across the region.

❞ 

Left: Manal Quota, 
Education Specialist, 
World Bank

Right: Dominic Richardson, 
Senior Education Specialist, 
UNICEF Office of Research
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The challenges of measuring attainment in life skills and citizenship 
education include:

17 https://globalreadingnetwork.net/resources/early-grade-reading-assessment-egra-toolkit-second-edition

In light of these questions, the approach to the specific tool development 
so far has included a review of all available instruments covering the 12 
core life skills, focusing on the following eight criteria:

• Validity: with emphasis on predictive validity

• Reliability: with emphasis on internal reliability

• Number of sub-domains captured

• Overlap with other skills

• Length of assessment: i.e., both number of items and time to complete

• Ease of administration: both for data collection and scoring

• Age appropriateness

• Cost to use instrument

This literature review will both inform development of the assessment 
tool and feed into a publication situating its findings within the 
framework of learning assessment in MENA. The design and field testing 
of the instrument itself will be conducted in consultation with a technical 
committee, ministries and partners in the selected test countries. The 
target population includes primary, lower-secondary and post-basic age 
groups (in both formal and non-formal settings). In the first phase of 
development the instrument will target children in Grade 7 (aged 12-14 
years). Survey instruments will include the LSCE assessment tool plus 
teacher, principal and student background questionnaires.

The UNICEF and World Bank research teams will work with the technical 
committee, engaging LSCE partners and academics to provide quality 
assurance. The consultation of relevant ministries of education at country 
level will inform development of the instrument and support the technical 
work of the contractor in the design of the survey, field testing, validation, 
and development and publication of technical reports.

The field pre-pilot tests will provide a validated survey tool for measuring the 
12 core life skills in the region, but will not yet provide either evidence on the 
skill levels in the region or usable information for policy or programming. 
Use in programme evaluations will begin in March 2019. However, the 
field testing to be undertaken in 2018 will mark an exciting first step in the 
regional commitment to evidence-based reform for skills development.

What to measure? 
e.g., do we all have the same 
understanding of empathy?

Cost of measurement? 
To be valuable, results need to feed into 
decision-making.

How to measure? 
e.g., should we use direct or 
indirect measurement?

Opportunity cost? 
e.g., of using this rather than the Early 
Grade Reading Assessment17 focusing on 
cognitive skills?
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A review of life skills measurement tools:  
lessons learned

FHI 360 explored the lessons learned from an extensive review of life-
skills measurement tools by USAID’s YouthPower Action project.

This inventory reviewed measures of key life skills against criteria of 
importance for use in international youth development programmes 
in three areas: workforce success, violence prevention and sexual and 
reproductive health. The process involved:

• In-depth review and scoring of 74 life-skill measures developed for 
youth aged 12-29 years

• Scoring of key criteria including validity, relevant validation sample, 
reliability, outcomes measured and international programme usage

• Identification of 10 tools meeting a high number of criteria

There was strong alignment between the skills identified by the tools 
in the review and the LSCE CPF (see Figure 6). ‘Social skills’ and 
‘communication’, for example, were among the top five for two of the 
three domains and ‘empathy’ was supported as a key skill for violence 
prevention.

Figure 6: Key Life Skills Across Sectors18 
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18 https://www.fhi360.org/sites/default/files/media/documents/resource-soft-skills-report.pdf

Obed Diener, Technical 
Advisor, FHi360
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FHI 360’s findings regarding the current state of measurement of life 
skills included a lack of evidence of validity and reliability, the need 
for measures to work across diverse contexts (e.g., life stages and 
populations) and the predominance of self-report methods, with 
associated reference and social desirability biases. In light of these 
limitations, more reliable assessment methods were suggested, including 
ratings and observations by others, performance assessments and 
simulations (including games). Additional recommendations for more 
effective measurement of life skills included:

• Measurement of key skills together in one instrument to enable 
analysis of their separate and combined relationship to outcomes 
across sectors

• Exploration how much of a skill is enough to change an outcome

• Development of a new instrument focusing on at least three  
cross-cutting skills

The implications of this review of life-skills measurement for the design 
of the LSCE-specific tool were summarized as follows.

Potential for LSCE measurement in MENA How it could improve teaching and learning through 
LSCE

• USAID inventory identifies numerous 
relevant instruments; tested 
internationally and adaptable to regional 
needs

• High scoring measures (e.g., Social and 
Emotional Health Module, SENNA 1.0 / 
2.0) used to monitor social and emotional 
skills at the aggregate level across large 
populations

• The assessment process helps build  
self-awareness about life skills

• Measurement can strengthen individual 
assessment, group monitoring or evaluation

• Measurement must be accompanied by 
other systemic reforms in pedagogy, school 
environment, etc.

Potential challenges Possible solutions

• Ensuring validity and reliability

• Creating response scales that are 
sensitive to change

• Administrative and financial burden for 
school systems

• Adapt existing tools

• Reduce self-report bias through third-party reports

• Use frequencies in response scales to differentiate 
at the high end of the scale

• Focus on low-cost methods and ease of 
administration

• Explore use of existing school data that tracks 
behaviour demonstrating life skills (e.g., 
attendance, discipline)
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Assessment tool design: focusing on fitness  
for purpose

Ralph Carstens of the International Association for the Evaluation of 
Educational Achievement (IEA) shared a technical perspective based on 
IEA’s experience of measuring learning outcomes.

While the LSCE Conceptual and Programmatic Framework has been 
generated in the MENA context, it is universal in approach. The 
opportunity now is to embed it in local social and cultural contexts, 
factoring in diversity. Some measures may not be suitable for low-
achieving groups of students, for example.

The tool has the potential to be a mirror, to allow us to self-evaluate. It 
will also allow us to feed diagnostic information back into planning. To 
ensure that the LSCE-specific instrument is ‘fit for purpose’, the LSCE 
partners need consider the following issues.

• Validity – There’s a difference between assessment and  
self-reporting. Learners need to demonstrate the skill in an 
activity-based or real-life context.

• Mode of administration – Learners move from ‘learning to read 
to reading to learn’; we need to bear this in mind with, e.g., 
online assessment of critical thinking.

• Prediction – How do we know that an intervention is having 
impact?

• Comparability – This is useful, though not necessarily for ranking 
purposes.

• Scoping – Any large-scale assessment has to compromise 
between wants and needs. Tackling the 12 core skills in the depth 
of, e.g., PISA is too ambitious, so we need to work out what is 
essential, where we can rely on, e.g., self reporting and go  
from there.

❝

The key point is fitness for 
purpose. Once something’s 
designed for one reason it’s 
difficult to re-purpose it for 
something else.

❞ 

Ralph Carstens, Co-Head of 
International Studies, IEA
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Conclusion and Way Forward:  
Travelling the Road7

The LSCE launch concluded with an overview of the ‘road already being 
travelled’ by partners at both country and regional levels. Ongoing and 
future interventions being undertaken by partners need to ultimately 
align all actors “to make the whole system work for learning.”19 To this 
end, the mainstreaming of life skills and citizenship education at regional 
and country levels will build on the following steps.

Country level

Engagement based on a systems approach and partnership, including:

• Country consultations undertaken and/or planned in Morocco, Algeria, Tunisia, Egypt, the State of 
Palestine, the Whole of Syria, Lebanon, Yemen, Iraq and Iran.

• National curriculum reform in Tunisia integrating the 12 core life skills.

• Piloting of the co-curricular approach in State of Palestine through the Learning Objects initiative.

• Integration of life skills and citizenship education within TVET strategies.

• Development of co-curricular and extra-curricular interventions.

Regional level

• Organization of systematic technical support and development of long-term agreements with 
specialized institutions.

• Guidance on integrating the 12 core life skills in curriculum development. 

• Regional work on TVET including development of TVET mapping and strategies.

• Cooperation on regional work on comprehensive sexuality education.

• Public-private partnerships in discussion.

• Development of a measurement instrument on the 12 core life skills. 

• Translation of LSCE documents into Arabic and a glossary of terms.

19 http://www.worldbank.org/en/publication/wdr2018

In order to operationalize the LSCE Initiative vision, partners will need 
to collaborate at country level within sector-wide and systems-based 
approaches, rather than isolated projects. 

It is proposed that the next consultation ‘along the road’ will be on 
the measurement of learning, taking forward the work outlined by the 
assessment panel at the launch. National institutions will be included in 
the field testing of the assessment tool, as the process needs to be owned 
by governments.
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At the close of the launch, the current status of the LSCE Initiative’s 
journey towards mainstreaming was summed up as follows:

‘While the challenges are many, with a clear map, well-identified 
drivers of change, political will and the organized support of 
travelling companions, the ambitious goals set by this CPF should 
not be out of sight.’
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Agenda of the Regional Launch of the LSCE 
Initiative CPF

LIFE SKILLS AND CITIZENSHIP EDUCATION (LSCE) INITIATIVE 
LAUNCH OF THE CONCEPTUAL AND PROGRAMMATIC FRAMEWORK

Reimagining Life Skills and Citizenship Education in the Middle East and North Africa A Four-
Dimensional and Systems Approach to 21st Century Skills 

10 October 2017 – Marriott Hotel, Amman, Jordan

AGENDA

The situation of learning in MENA calls for a holistic, lifelong and rights-based vision of education that 
maximizes the potential of all children and youth in the region and better equips them to create meaning 
out of knowledge and to face the transitions from childhood to adulthood, from education to work, 
and from unreflective development to responsible and active citizenship. This is what drives the MENA 
Life Skills and Citizenship Education (LSCE) Initiative, kicked off in 2015 with the aim of supporting the 
countries of the region – conceptually, programmatically and technically – to improve learning and to 
better invest such learning in individual, social and economic development.

The LSCE Initiative is led by the United Nations Children’s Fund (UNICEF) in collaboration with partners 
at country, regional and global levels. It brings together the active contribution of the Arab League 
Educational, Scientific and Cultural Organization (ALECSO), along with Ministries of Education and 
other national institutions responsible for education across the MENA countries. Regional and global 
partners include: Aflatoun International, the Arab Institute for Human Rights (AIHR), Birzeit University 
(BZU), Deutsche Post DHL Group, the International Labour Organization (ILO), the International Youth 
Foundation (IYF), Mercy Corps, the Norwegian Refugee Council (NRC), Save the Children, the United 
Nations Educational, Scientific and Cultural Organization (UNESCO), the United Nations Population Fund 
(UNFPA), the United Nations Refugee Agency (UNHCR), the United Nations Relief and Work Agency 
(UNRWA), the World Bank, and the World Food Programme (WFP).

A Conceptual and Programmatic Framework (CPF) represents the flagship of the LSCE Initiative and 
is meant to guide policies, strategies and programs on life skills and citizenship education through a 
systems approach and in the context of national education reforms. The CPF constitutes a roadmap for 
the mobilization of a large network of partners through multiple pathways and modalities in education, 
in the social sphere, in the workplace and on the road to the workplace, with a view of reaching all 
children and youth and creating an enabling environment for better learning. If is the result of two 
years of consultations both at country and regional levels, including the engagement of more than 600 
stakeholders.

The Launch of the CPF marks the beginning of a renewed commitment towards the systematic 
mainstreaming of life skills and citizenship education within MENA countries. It is an opportunity to 
largely disseminate the LSCE approach and to strengthen ongoing partnerships within the  
LSCE Initiative.

Annex 1: 
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Time Session Chair/Moderator

08:00 – 08:45 Registration 

08:45 – 09:45

Welcome and introduction

• Welcome – Bertrand Bainvel (UNICEF MENARO)
• The LSCE Conceptual and Programmatic Framework – Dina Craissati 

(UNICEF MENARO)
• Statements by the LSCE Initiative partners

– UNESCO on behalf of ILO, UNESCO, UNFPA, UNHCR, UNRWA, the 
World Bank, WFP

– Norwegian Refugee Council (NRC) on behalf of Aflatoun 
International, Arab Institute of Human Rights (AIHR), International 
Youth Foundation (IYF), Mercy Corps, NRC, Save the Children

– Birzeit University (BZU) – academic institution perspective
– Deutsche Post DHL Group – private sector perspective

Bertrand Bainvel, 
Deputy Regional 
Director 
(UNICEF MENARO)

09:45 – 11:30

Setting the stage: The necessity of life skills and citizenship education 
for sustainable development in MENA

• Key note – Marwan Muasher (Carnegie Endowment for International 
Peace) 

• Interventions by officials from Ministries of Education of the MENA 
region

• Discussion

Hechmi Ardhaoui 
(ALECSO)

11:30 – 11:45 Coffee Break

11:45 – 13:00

Panel on employability: Successful transitions to the world of work 

• Key note – Susan Reichle (IYF)
• Panellists: 

– Christof Ehrhart (Deutsche Post DHL Group)
– Thorsten Metz (Deutsche Gesellschaft fuer Internationale 

Zusammenarbeit/GIZ)
– Bassem Nasir (IYF)
– Gemma Wilson-Clark (UNICEF HQ)

• Discussion

Patrick Daru 
(ILO Regional Office 
for the Arab States)

13:00 – 14:00 Lunch Break

14:00 – 15:15

Panel on citizenship education: Life skills for participation and social 
engagement 

• Key note – Basset Ben Hassen (AIHR)
• Panellists:

– Fadi Daou (Adyan Foundation)
– Margaret Sinclair (independent expert)
– Mark Clark (Generations For Peace) 
– Youth representative (Aswat Faeela/Active Voices, Syria)

• Discussion

Simon Bailey  
(Aflatoun 
International)

15:15 – 15:30 Coffee Break

15:30 – 16:45

Panel on measurement: The merits of designing a proficiency 
assessment for the 12 core life skills

• Key note – Andreas Schleicher (Organization for Economic 
Cooperation and Development/OECD) 

• Panellists: 
– Manal Quota (World Bank)
– Dominic Richardson (UNICEF Office of Research) 
– Obed Diener (FHI360)
– Ralph Carstens (International Association for the Evaluation of 

Educational Achievement/IEA)
• Discussion

Bryony Hoskins 
(University of 
Roehampton)

16:45 – 17:00 Conclusion and way forward Dina Craissati 
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Algeria

Mohammed DifAllah
Supervisor, Central Inspector at the 
General Inspectorate of Pedagogy

Ministry of Education

Kristine Peduto Chief of Programme UNICEF kpeduto@unicef.org

Nawel Abdessemed Youth and Adolescent Development Officer UNICEF nabdessemed@unicef.org

Djibouti

Constance N'dri Kouakou Education Specialist UNICEF ckouakou@unicef.org

Ahmed Said Ahmed Education Officer UNICEF asaidahmed@unicef.org

Hasna Abdallah Ali HIV/AIDS Officer UNICEF habdallahali@unicef.org

Egypt

Nawal Shalaby
Director, Center for Curriculum and 
Instructional Material's Development 
(CCMID)

Ministry of Education 
and Technical Education

Aamal Fawzy Hassan
Head of Mathematics Department, Center 
for Curriculum and Instructional Material's 
Development (CCMID)

Ministry of Education 
and Technical Education

Hanaa Kassem
Head of the Central Administration for  
Basic Education

Ministry of Education 
and Technical Education

Ismaeel Mohamed 
Abdelaaty

Head of Arabic Department, Center for 
Curriculum and Instructional Material's 
Development (CCMID)

Ministry of Education 
and Technical Education

Kamal Awadallah Abdel 
Gawwad

Arabic Curriculum Expert, Center for 
Curriculum and Instructional Material's 
Development (CCMID)

Ministry of Education 
and Technical Education

Mervat Abdelnaby
Geography Curriculum Expert, Center for 
Curriculum and Instructional Material's 
Development (CCMID)

Ministry of Education 
and Technical Education

Nermeen Al Nomany
Supervisor of the International Cooperation 
Administration

Ministry of Education 
and Technical Education

Shereen Hamdy
Supervisor of the Central Administration for 
the Ministers Affairs

Ministry of Education 
and Technical Education

Wasfy Hakim Luis
Social Studies Curriculum Expert, Center 
for Curriculum and Instructional Materials 
Development (CCMID)

Ministry of Education 
and Technical Education

Yousrya Ragab
General Manager, Central Directorate for 
Training and Youth Projects

Ministry of Youth and 
Sports

Hana Yoshimoto Chief of Education UNICEF hyoshimoto@unicef.org

Amira Fouad Education Officer UNICEF afouad@unicef.org

Aya Azzam Education Officer UNICEF aazzam@unicef.org

Inas Hegazi Education Specialist UNICEF ihegazi@unicef.org

List of participantsAnnex 2: 
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Manal Selim Program Assistant UNICEF mselim@unicef.org

Mohamed Hussein Ismail Education Officer UNICEF mhismail@unicef.org

Weaam El-Leithy HIV/AIDS Officer UNICEF welleithy@unicef.org

Yasmine Ayoub Amer Programme Assistant UNICEF yayoubamer@unicef.org

Manar Ahmed Education Specialist UNICEF manahmed@unicef.org

Iran

Abolfazl Masoumi Education Officer UNICEF amasoumi@unicef.org

Sara Yasan Education Specialist UNICEF syasan@unicef.org

Iraq

Majeed Sadeq Mosa 
Al-Alak

Director General of Curriculum Ministry of Education

Mohammed Ibrahim 
Abodi

Deputy Director General, General 
Directorate of Sports Education

Ministry of Education

Alaa Hussein Sabri
Senior Researcher Directorate of Vocational 
Training

Ministry of Education

Abdulwahab Al-Fadhli Education Specialist UNICEF aalfadhli@unicef.org

Maria Paradies Education Specialist UNICEF mparadies@unicef.org

Mayasa Shanon Education Specialist UNICEF mshanon@unicef.org

Muhannad Al Issa Education officer UNICEF malissa@unicef.org

Jordan

Zainab Al Shawabkeh Head of the General Education Department Ministry of Education

Khawlah Abu Haija Head of the Curriculum Department Ministry of Education

Haifa Takrouri
Head of the English Language Division, 
Curriculum Department

Ministry of Education

Saleh Omari
Head of the Humanitarian Sciences Division, 
Curriculum Department

Ministry of Education

Assem Maharmeh
Expert on Physical Education Curriculum, 
Curriculum Department

Ministry of Education

Robert Jenkins Representative UNICEF rjenkins@unicef.org

Iris Uyttersprot Chief of Education UNICEF iuyttersprot@unicef.org

Amson Simbolon Education Specialist UNICEF asimbolon@unicef.org

Bassam Saleh Education Officer UNICEF bsaleh@unicef.org

Besan Abdel Qader Youth and Adolescent Development Officer UNICEF babdelqader@unicef.org

Faizah Samat
Monitoring and Evaluation Specialist 
(Education)

UNICEF fsamat@unicef.org

Fatima Mughrabi Education officer UNICEF falmughrabi@unicef.org

Rana Kawar Education Specialist UNICEF rkawar@unicef.org

Shorouq Fakhouri Education Officer UNICEF sfakhouri@unicef.org

Maria Zabaneh Education Officer UNICEF mzabaneh@unicef.org
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Lebanon

Caroline Ghostine
Executive Director for Community Service 
Unit, Center for Educational Research and 
Development

Ministry of Education 
and Higher Education

Claudine Aziz
Consultant, UNICEF / Center for Educational 
Research and Development

Ministry of Education 
and Higher Education

claudineaziz@gmail.com

Nahla Harb
Regional Coordinator of School Counselors 
in North Lebanon

Ministry of Education 
and Higher Education

Rachelle Samaha
Non-Formal Education Specialist, Center for 
Educational Research and Development

Ministry of Education 
and Higher Education

Rania Ghsoub
Head of Pre-Service In-service Training 
Bureau, Center for Educational Research 
and Development

Ministry of Education 
and Higher Education

Rita Gerges
Field Coordinator, Center for Educational 
Research and Development

Ministry of Education 
and Higher Education

Samar El Ahmadieh
Head of Psychosocial Services Department, 
Center for Educational Research and 
Development

Ministry of Education 
and Higher Education

Samya Abou Hamad
head of English Department, , Center for 
Educational Research and Development

Ministry of Education 
and Higher Education

Katya Marino Chief of Education UNICEF kmarino@unicef.org

Amal Obeid Adolescent Development Specialist UNICEF aobeid@unicef.org

Aurelia Ardito Education Specialist UNICEF aardito@unicef.org

Divya Jacob Education Specialist UNICEF djacob@unicef.org

Hassan Rajab Education Officer UNICEF hrajab@unicef.org

Iman Al Khatib Education Officer UNICEF ialkhatib@unicef.org

Mahmoud Bwary Education Officer UNICEF mbwary@unicef.org

Meri Poghosyan Education Specialist UNICEF mpoghosyan@unicef.org

Mirella Shukrallah Education Officer UNICEF mchekrallah@unicef.org

Racha El Masri Education Officer UNICEF relmasri@unicef.org

Soha Bou Chabke Education Specialist UNICEF sbouchabke@unicef.org

Libya

Nasser Kaddoura Education Specialist UNICEF nkaddoura@unicef.org

Morocco

Abdelmojib Mrabet
Project Manager for Improvement of 
Counseling Systems, National Center for 
Evaluations and Counseling

Ministry of Education

Mohammed Ait El Haloui Chief of Child Protection Departmern
Ministry of Youth and 
Sports

Abdelatif Kiday
Vice Dean, Pedagogical Affairs, Faculty of 
Education

Mohammed V University 
Mororcco

Khalid Chenguiti Education Specialist UNICEF kchenguiti@unicef.Org

Yasmine Smires Youth and Adolescent Development Officer UNICEF ysmires@unicef.org
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Oman

Maha Damaj Programme Manager UNICEF mdamaj@unicef.org

State of Palestine

Shahnaz El-Far Director General of Training and Supervision
Ministry of Education 
and Higher Education

Aref Al-Husseini Chairman
Al-Nayzak organization 
for Scientific Innovation

Maida Pasic Chief of Education and Adolescents UNICEF mpasic@unicef.org

Basima Ahed-Ahmad Education Specialist UNICEF bahedahmad@unicef.org

Ibtisam Abu Shammala Education Officer UNICEF iabushammala@unicef.org

Maysoon Obeidi
Youth and Adolescent Development 
Specialist

UNICEF mobeidi@unicef.org

Sudan

Mohammed Salim Director of Planning Ministry of Education

Catherine Panji 
Chamdiba

Education Specialist UNICEF pchamdiba@unicef.org

Abdalla Dagot Education Officer UNICEF adagot@unicef.org

Mustafa Yassin El Karib Education Specialist UNICEF myelkarib@unicef.org

 

Syria

Fiaz Shah Education Specialist UNICEF fishah@unicef.org

Rania Zakhia Education Sector Coordinator UNICEF rzakhia@unicef.org

Etab Khajo Education Officer UNICEF ekhajo@unicef.org

Halfdan Broch-Due Education Specialist UNICEF hbrochdue@unicef.org

Ibrahim Farah Education Specialist UNICEF ifarah@unicef.org

Jaydaa Wardeh Education Officer UNICEF jwardeh@unicef.org

M. Osama Antabi Education Officer UNICEF mantabi@unicef.org

Mohamad Kinan Turkawi Education Officer UNICEF mturkawi@unicef.org

Ranim Aldamman Information Management Officer UNICEF raldamman@unicef.org

Reema Istanbuli Education Officer UNICEF reistanbuli@unicef.org

Shirin Kanhoush Education Officer UNICEF skanhoush@unicef.org

Siham Zakaria Education Officer UNICEF szakaria@unicef.org

Tomoya Sonoda Education Specialist UNICEF tsonoda@unicef.org

Mohamad Kanawati
Youth and Adolescent Development 
Specialist

UNICEF mkanawati@unicef.org

Tunisia

Riadh Ben Boubaker
Director General of Programmes and 
Professional Development

Ministry of Education

Mme Imene Boukhari
Deputy Director of Programmes and 
Professional Development

Ministry of Education

Julien Hautier Chief of Education UNICEF jhautier@unicef.org
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Abdelwahab Chaoued Education Specialist UNICEF achaoued@unicef.org

Amel Cheikhrouhou Adolescent Development Officer UNICEF acheikhrouhou@unicef.org

Turkey

Abdullah Modesh Education Specialist UNICEF amodhesh@unicef.org

Antonia Mandry Education Specialist UNICEF amandry@unicef.org

Gozde Ozturk Nur Education Officer UNICEF gozturknur@unicef.org

Yemen

Kenji Ohira Education Specialist UNICEF kohira@unicef.org

Mahyoub Al omari Education Officer UNICEF malomari@unicef.org

United Arab Emirates

Mohammed Ebrahim 
Mansoor Al Mansoori

Advisor
Supreme Council 
for Motherhood and 
Childhood

dr.mohamed.mansour@
gmail.com

Essam Ali Social Policy Specialist UNICEF eali@unicef.org

Multilateral Agencies

Hechmi Ardhaoui Specialist in Education ALECSO
hechmiardhaoui@gmail.
com

Patrick Daru Country coordinator ILO daru@ilo.org

Andreas Schleicher Director for Education and Skills OECD
Andreas.Schleicher@oecd.
org

Dakmara Ana Georgescu
Programme Specialist, Curriculum and 
Teachers

UNESCO d.georgescu@unesco.org

Bothaina Qamar Youth Analyst UNFPA bothqamar@gmail.com

Samir Anouti Regional Youth Advisor UNFPA anouti@unfpa.org

Sarah Al Ghazou Y-PEER Coordinator UNFPA al-ghazou@unfpa.org

Vick Ikobwa Senior Regional Education Officer UNHCR ikobwa@unhcr.org

Raghda Idris
Head of Teacher Development and School 
Empowerment Unit

UNRWA r.idris@unrwa.org

Raj’a Omar Head of Inclusive Education Unit UNRWA r.omar@unrwa.org

Javed Yousifi Programme Officer WFP javed.yousifi@wfp.org

Muriel Calo
Programme Policy Officer for Resilience  
and Livelihoods

WFP muriel.calo@wfp.org

Manal Quota Education Specialist World Bank mquota@worldbank.org

Bilateral Agencies

Neslihan Demirel Project Officer
Agence Française de 
Développement (AFD)

demireln@afd.fr

Giacomo Hijazin Refugee Program Specialist

Bureau of Population, 
Refugees, and Migration 
(PRM), US Department 
of State

hijazingb@state.gov
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Katrina Stringer Education Adviser DFID k-stringer@dfid.gov.uk

Jocob Arts
Programme manager Eductaion and Youth 
EU Delegation

EU Delegation jacob.arts@eeas.europa.eu

Hussam Salih 
Mohammed

Education Coordinator GIZ
hussam.mohammed@
giz.de

Thorsten Metz
Director of Employment Promotion 
Programme

GIZ thorsten.metz@giz.de

Volker Hamann Project Manager GIZ volker.hamann@giz.de

Michele Morana Director Italian Agency amman.aics@esteri.it

Christian Schaub Director
KfW German 
Development Bank

Christian.Schaub@kfw.de

Sawsan Aruri Deputy Director
KfW German 
Development Bank

sawsan.aruri@kfw.de

Floortje Rawee Project Officer Humanitarian Assistance Netherlands Embassy floortje.rawee@minbuza.nl

Noor Majdalani Management Specialist USAID nmajdalani@usaid.gov

NGOs, Universities and Private Sector

Fadi Daou Chairperson and CEO Adyan Foundation fadi@adyanfoundation.org

Simon Bailey Director of Partnerships and Innovation Aflatoun International simon@aflatoun.org

Ali AG Yaghi General Manager
Al Hussein Fund for 
Excellence

aliyaghi@husseinfund.jo

Abdelbasset ben Hassen
President of the Arab Institute for Human 
Rights

Arab Institute for Human 
Rights

basset.hassen@gmail.com

Marwan Tarazi Director
Birzeit University, Center 
for Continuing Education

mtarazi@birzeit.edu

Osama Mimi Director Unit for Learning Innovation Birzeit University omimi@birzeit.edu

Christof Ehrhart
Executive Vice President, Corporate 
Communications and Responsibility

Deutsche Post DHL 
Group

christof.ehrhart@dpdhl.
com

Christoph Selig Head of GoTeach
Deutsche Post DHL 
Group

c.selig@dpdhl.com

Khaled Saleem General Manager
Deutsche Post DHL 
Group

tariq.bassuoni@dhl.com

Rana Abu Shawer Human Resources Manager
Deutsche Post DHL 
Group

Rana.Abushawer@dhl.com

Tariq Bassuoni IT & Marketing Maanger
Deutsche Post DHL 
Group

Khaled.Saleem@dhl.com

Obed Diener Technical Advisor FHi360 odiener@fhi360.org

Mark Clark CEO Generations For Peace mclark@gfp.ngo

Ashlee Chapman Senior Communications Manager Generations For Peace achapman@gfp.ngo

Ralph Carstens Co-Head of International Studies

International Association 
for the Evaluation 
of Educational 
Achievement (IEA)

ralph.carstens@iea-
hamburg.de

Bassem Nasir Director Middle East Programs
International Youth 
Foundation

b.nasir@iyfnet.org

Susan Reichle President and Chief Operating Officer
International Youth 
Foundation

s.reichle@iyfnet.org
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Mohammad Qadomi Chairman Khawarizmi College mohd@khawarizmi.edu.jo

Raed Qaqish Dean of Technical College Khawarizmi College raedqaqish@gmail.com

Eithar Ghouli
Access to Finance and Communications 
Specialist

MEDA eghouli@meda.org

Amie Wells Middle East Adolescents and Youth Advisor Mercy Corps awells@mercycorps.org

Ayah Al-Oballi Girl Center Officer Mercy Corps aaloballi@mercycorps.org

Hana Makahle Project Coordinator Mercy Corps
hmukahel@mercycorps.
org

Natasha Adeeb Shawarib Youth Program Manager Mercy Corps
nshawarib@mercycorps.
org

Andrea Naletto Education Adviser, Middle East
Norwegian Refugee 
Council

andrea.naletto@nrc.no

Muna Mohamad Al 
Ghoul

Programs Manager Plan International
muna.al-ghoul@plan-
international

Osama Eid Senior Child Protection Coordinator Plan International
Osama.eid@plan-
international.org

Taline Sabella
Research and Program Development 
Specialist

Queen Rania Foundation tsabella@qrf.org

Muna Sarsak ESWG coordinator Save the Children
Muna.Sarsak@
savethechildren.org

Joel Bubbers Country Director, Jordan The British Council
Joel.bubbers@
Britishcouncil.org

Mazen Alkassem Business Development Manager for MENA The British Council
mazen.alkassem@
britishcouncil.org

Nour Al Jumaili Contracts and Partnerships Manager The British Council
nour.aljumaili@
britishcouncil.org.jo

Reeman Malhas Aswat Faeela Project Manager The British Council
Reeman.Malhas@
britishcouncil.org

Waleed Hareem Youth Representative Aswat Faeela

Experts

Marwan Muasher Vice President for Studies
Carnegie Endowment 
for International Peace

mmuasher@ceip.org

Margaret Sinclair Expert Education Above All msinclair@eaa.org.qa

Bryony Hoskins Expert Roehampton University
Bryony.Hoskins@
roehampton.ac.uk

Kelsey Shanks Academic Researcher University of Exeter k.shanks@exeter.ac.uk

Elizabeth Dalling Rapporteur
dallingelizabeth@gmail.
com

UNICEF Headquarters

Gemma Wilson-Clark Senior Advisor Education UNICEF gwilsonclark@unicef.org

Ivelina Borisova Education Specialist UNICEF iborisova@unicef.org

Manuel Cardoso Education Specialist UNICEF mcardoso@unicef.org

Dominic Richardson Senior Education Specialist
UNICEF Office of 
Research - Innocenti

drichardson@unicef.org
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UNICEF MENA Regional Office

Bertrand Bainvel Deputy Regional Director UNICEF bbainvel@unicef.org

Dina Craissati Regional Advisor Education UNICEF dcraissati@unicef.org

Jeannette Vogelaar Regional Advisor Education (incoming) UNICEF a.a.vogelaar@gmail.com

Alberto Biancoli Education Specialist UNICEF abiancoli@unicef.org

Farida Aboudan Education Specialist UNICEF faboudan@unicef.org

Francesco Calcagno Education Specialist UNICEF fcalcagno@unicef.org

Haogen Yao Education Specialist UNICEF hayao@unicef.org

Magnat Kavuna Information Management Specialist UNICEF mkavuna@unicef.org

Noor Alrabee Administrative Assistant UNICEF nalrabee@unicef.org

Vina Barahman Education Specialist UNICEF vbarahman@unicef.org

Maja Denic Munk Education Cluster Coordinator UNICEF mdmunk@unicef.org

Hanan Zanoun Gender and Development Officer UNICEF hzanoun@unicef.org

Ider Dungerdorj Adolescent and HIV/AIDS Specialist UNICEF idungerdorj@unicef.org

Manal Hashweh Programme Specialist UNICEF mhashweh@unicef.org

Sanja Saranovic Child Protection Specialist UNICEF ssaranovic@unicef.org

Sunita Palekar 
Joergensen

Gender-Based Violence Specialist UNICEF sjoergensen@unicef.org
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UN AGENCIES

UNESCO

As lead Agency for Sustainable Development Goal 4 (SDG 4 - Quality Education), 
UNESCO is pleased to acknowledge the UNICEF-led LSCE Initiative as a sui-generis 
means of bridging important prior work, such as the four pillars of education 
promoted by the UNESCO DELORS Report (1996) and the current Education targets 
of the 2030 horizon, that focus on quality education based on developing core skills 
for life and work. The core “life skills” spelled out in the LSCE Framework will help 
us all operationalize specific learning targets, especially under target 4.7 (Global 
Citizenship Education and Sustainable Development). We look forward to effective 
partnerships with UNICEF and other agencies and organizations in disseminating 
and implementing this Initiative in all education levels and forms. An Arab saying 
states that “A book is a garden carried in a pocket”. Let’s thus open the LSCE book to 
our colleagues and friends in the Arab countries who, we are sure, will benefit from it 
in their efforts of making learning relevant to today’s (and tomorrow’s) developments 
in all realms of human endeavours. 

ILO

The ILO is the UN specialized agency with the mandate to promote social justice and 
decent work. With its unique tripartite structure that brings together governments 
but also employers and workers representatives, ILO is well positioned to facilitate 
a dialogue with its constituents on employability and market relevant skills. We are 
glad to be associated to the LSCE Framework that is being released today for the 
region. Life skills / core work skills – skills that are valid across occupations – play 
an important role in facilitating school-to-work transitions, but also labour mobility 
between occupations. We look at them as an empowerment tool for the workers 
to positively ascertain their right to decent work, and negotiate better working 
conditions. At the same time, life skills can also contribute to the greater agility of 
private sector companies to adapt to a global market that is now changing faster 
than ever before. We look forward to contribute to the implementation of the LSCE 
Framework in the MENA region.

UNFPA

Together with its partners, UNFPA leads an evidence-based strategic response 
to address key priority needs of youth in Arab States in the context of the SDGs. 
This investment encompasses the aim of empowering and enabling adolescents 
and youth, particularly girls, to make informed choices and realize their sexual and 
reproductive health rights, and participate in sustainable development, peace and 
security. In this context, UNFPA is a proud partner in this Life Skills and Citizenship 
Education Initiative and looks forward to making it – together with all partners – a 
reality that is adapted to the context and needs at country level.

Statements by LSCE partnersAnnex 3: 
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UNHCR

UNHCR welcomes the idea of the LSCE Initiative as a dynamic and living Initiative 
and the opportunity to continue engagement on the LSCE Initiative as partners in 
the Syria crisis education response. Indeed the LCSE transformative value lies in its 
potential to improve education quality in the domains of learning, doing, personal 
development and global citizenship, with potential to afford young refugees the 
empowerment skills necessary for their protection and lifelong education.

UNRWA

UNRWA is pleased to have engaged professionally with the UNICEF-led LSCE 
Initiative. UNRWA sees life skills as an integral part of teaching and learning to 
develop students as confident, innovative, questioning, thoughtful, tolerant and 
open-minded young people to contribute positively to the development of their 
society and the global community.

WORLD BANK GROUP

The LSCE Initiative aligns with the Education for Competitiveness (E4C) Initiative, 
developed jointly by the World Bank Group and the Islamic Development Bank 
Group. Alongside LSCE, E4C aims to support countries to improve their education 
and training systems to contribute to greater economic growth, social development 
and cohesion. The World Bank is proud to be a key supporter of, and contributor to, 
the LSCE Initiative, and looks forward to working collaboratively with UNICEF and 
partners to improve the wellbeing of children  
and youth.

WFP

WFP is committed to the attainment of SDG2 (Zero Hunger) and SDG17 (Partnerships 
for the Goals). As we all know, educational achievements support longer-term food 
security of households. Children are better able to learn on a full stomach. WFP 
is confident that the LSCE Initiative will ensure a strong strategic and operational 
convergence of partners around common objectives through mutually supporting 
interventions. This is what is happening in response to the Syria crisis where WFP 
and UNICEF have joint forces on supporting out-of-school children on their return 
back to schools (as well as Yemen and others). Through the LSCE Initiative, WFP will 
partner with UNICEF and others to address the most urgent, outstanding educational 
needs of hundreds of thousand children, youth and young adults in their quest to be 
best prepared to develop economic opportunities and become global citizens fully in 
charge of their future.

UNICEF

Since the inception of the LSCE Initiative end of 2015, a great deal has been 
achieved, both in terms of framing the work conceptually and programmatically and 
in terms of launching initiatives at the country level, demonstrating in turn a high 
degree of engagement by diverse stakeholders as well as traction and relevance 
to the contemporary realities for children and youth of the MENA region. The road 
ahead is now being travelled; it is complex and fraught with many challenges. 
However, with a clear ‘map’ and well-identified ‘drivers’ of change, with political will, 
and with organized support from ‘travelling companions’, the ambitious goals set in 
this CPF should not be ‘out of sight’…
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NGOS

AFLATOUN INTERNATIONAL  •  ARAB INSTITUTE FOR HUMAN RIGHTS    
INTERNATIONAL YOUTH FOUNDATION  •  MERCY CORPS  •  NORWEGIAN REFUGEE COUNCIL    
SAVE THE CHILDREN

The NGO partner agencies celebrate the launch of the LSCE Initiative and commend 
its holistic and transformative vision of education in the MENA region. We are a 
group of NGOs with different mandates and missions, but we are united by the 
common objective to support the education and empowerment of children and 
youth, particularly the most vulnerable and marginalized ones such as those 
living in situations of conflict and crisis. The LSCE Conceptual and Programmatic 
Framework offers a coherent basis to ensure that the interventions of Ministries, UN 
agencies, NGOs and other partners have the highest impact in mainstreaming the 
human rights and citizenship values in the formal and informal education spheres 
and assuring quality learning through life skills. We are committed to support the 
LSCE Initiative convinced that it will play a pivotal role in furthering individual 
empowerment and social wellbeing to build inclusive, productive and empowered 
communities in the MENA region.

ACADEMIC INSTITUTIONS

BIRZEIT UNIVERSITY (STATE OF PALESTINE)

In a fast-changing environment, basic life skills are essential to meet the challenges 
of daily life and work dynamics. Dramatic changes in global economy and 
transformational technologies are impacting the future of work and demanding 
transformed educational frameworks and new approaches in teaching and 
learning with more focus on the learner. New learners will need self-governance, 
responsibility, better access to rights, social values and civic engagement. They 
also need to be empowered with additional practical skills to support their lifelong 
learning and to be able to adapt to shifting environments and challenges to social 
cohesion and social protection. Life skills, along with citizenship education, help 
achieve the core pillars of learning for responsible active citizens: learning to know, 
to do, to be and to live together. Developing social, emotional and thinking skills are 
key to future survival – especially in the MENA region, as challenges are amplified by 
lack of resources and inferior educational frameworks and systems. 

The LSCE Conceptual and Programmatic Framework provides educational institutions 
a standard, trusted, and agreed-upon Framework for researching and teaching 
life skills and citizenship education, as it offers a comprehensive reference point 
for integrated curriculum development, teacher training, implementation and 
measurement and assessment. The consistency and comprehensiveness provided by 
such a Framework and the ground work laid out enable flexible implementation within 
the guidelines, ensure compatibility across educational providers, reduce cost and 
effort, and ensure that the equally important citizenship education is not missed out.
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PRIVATE SECTOR

DEUTSCHE POST DHL GROUP

We connect people and improve lives – in line with our purpose, we are committed 
to the needs of our stakeholders and our planet, we embrace sustainable solutions 
and aim to become the benchmark for responsible business. For this journey, we 
have a selected focus on SDGs, reflecting our company's responsibility and best 
possible impact on solving sustainable development challenges: Quality Education, 
Decent Work and Economic Growth, Sustainable Cities and Communities, Climate 
Action, and Partnerships for the Goals.

The LSCE Initiative reflects our understanding of a 21st century set of skills 
and competencies. The private sector can add value, especially in the areas 
of employability and life skills. Together with our partners we can provide job 
orientation, first-hand experience and the role models which ease the successful 
transition from school into the world of work for young people.
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Statements by ALECSO and 
ministries of educationAnnex 4: 

Statement by ALECSO
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ALGERIA
Statement by Ministry of Education
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EGYPT
Statement by Ministry of Education



Annex

Life Skills and Citizenship Education Initiative54

IRAQ
Statement by Ministry of Education
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JORDAN
Statement by Ministry of Education



Annex

Life Skills and Citizenship Education Initiative56

LEBANON
Statement by Ministry of Education and Higher Education
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LEBANON
Statement by Center for Educational Research and Development 
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  "املهارات الحياتية والرتبية عىل املواطنة

  

عىل هذه الرشق األوسط وش�ل إفريقيا 
  .يف النهوض بأوضاع األنظمة الرتبوية ببلدان هذه املنطقة

ختلف ملدعمهم الكب� واملتواصل  إىل زمالئنا �كتب اليونسيف بالرباط عىل
  

يف جميع الخرباء وممثيل الوزارات واملنظ�ت 

اسرتاتيجٌة وطنيٌة بعيدة  رؤيةٌ رها ؤطِّ 
 ها اإلنصاُف وامُ ، قِ جديدةٍ  وطنيةٍ  تسعى من خالله إىل إرساء مدرسةٍ 

األبعاد  مع هاتقاطعَ هنا  أستحرضُ  
 املعريفعد يف البُ  ، واملتمثلةُ التي نحن اآلن بصدد إطالقها رسميا

عىل التعبئة الشاملة قصد تحقيق هذه الغايات، ومنها 
عىل  بشكل ضمني ما يتعلق باملهارات الحياتية والرتبية عىل املواطنة، والتي أصبحنا جميعا مقتنعÇ أنَّ 

  

  اململكة املغربيةكلمة 

املهارات الحياتية والرتبية عىل املواطنة"�ناسبة إطالق مبادرة 

  2017أكتوبر  10األردن،  -ع ن 

  -عبد املجيب املرابط : تقديم -



الرشق األوسط وش�ل إفريقيا ملنطقة املكتب الجهوي ملنظمة اليونسيف 
يف النهوض بأوضاع األنظمة الرتبوية ببلدان هذه املنطقة املبادرة الطيبة، والتي تروم املساهمةَ 

إىل زمالئنا �كتب اليونسيف بالرباط عىلكذلك 
  .الرتبوي هانظاملالرتقاء باململكة املغربية نجزها 

جميع الخرباء وممثيل الوزارات واملنظ�ت الجهود التي بذلها نوه بأل  أيضا ك� أستغل هذه املناسبة
  .املفاهيمي املتعلق بهذه املبادرة اإلطار

  حرضات السيدات والسادة

ؤطِّ ، تُ جديدةً  إصالحيةً  يعيش النظام الرتبوي املغرÐ هذه السنوات ديناميةً 
تسعى من خالله إىل إرساء مدرسةٍ  كأفقٍ  2030

  .بالفرد واملجتمع

 ،لنظام الرتبية والتكوين غاياٍت  هذه الرؤيةُ سطرت 
التي نحن اآلن بصدد إطالقها رسميابادرة املارتكزت عليها 

  .البُعد الفردي والبُعد االجت�عي

عىل التعبئة الشاملة قصد تحقيق هذه الغايات، ومنها  ململكة املغربيةالكم حرص  دُ 
بشكل ضمني ما يتعلق باملهارات الحياتية والرتبية عىل املواطنة، والتي أصبحنا جميعا مقتنعÇ أنَّ 

 

�ناسبة إطالق مبادرة 

املكتب الجهوي ملنظمة اليونسيف شكر أن أ  دبداية، أو 
املبادرة الطيبة، والتي تروم املساهمةَ 

كذلك الشكر الجزيل موصول 
نجزها املشاريع الرتبوية التي تُ 

ك� أستغل هذه املناسبة
اإلطارمختلف مراحل إعداد 

حرضات السيدات والسادة

يعيش النظام الرتبوي املغرÐ هذه السنوات ديناميةً 
2030تسترشف سنة  ،املدى

بالفرد واملجتمع واالرتقاءُ  والجودةُ 

سطرت ويف هذا السياق، 
ارتكزت عليها  التياألربعة للتعلم 

البُعد الفردي والبُعد االجت�عيال و عد الفعَّ والبُ 

دُ كَِّؤ وعىل هذا األساس، أُ 
بشكل ضمني ما يتعلق باملهارات الحياتية والرتبية عىل املواطنة، والتي أصبحنا جميعا مقتنعÇ أنَّ 

2 / 2 

اٍل يف �ا يُسِهُم فعال يف  ،إكسابها للناشئةها من أجل اليوم أن تُضاِعف جهودَ مدرسة  إعداد مواطن الغد فعَّ
  .وطنه ومحيطه يف تنميةاإليجا� لالنخراط  دٍّ عِ تَ سمجتمعه، ومُ 

، وبدعم من رشكائها ويف مقدمتهم مكتب اليونسيف منذ فرتةٍ  ململكة املغربيةا تشتغلوارتباطا بذلك، 
العمل  لِب من الربامج �ا يعزز حضور هذه املهارات الحياتية وقيم املواطنة يف صُ  إرساء َعددٍ عىل  بالرباط،

صفية، ليبقى يف إطار األنشطة الالَّ لحدود اآلن يتم ترصيفها  وكلها برامجُ الرتبوي باملؤسسات التعليمية، 
 القيم بشكل سلٍس و السبل الكفيلة بإدماج هذه املهارات  إيجادُ هو  ليوما عىل اململكةِ  املطروحُ  األكربُ  الرهانُ 
  .التعليمية ضمن مختلف الربامج الدراسية ملختلف األسالك واملستويات ومتكاملٍ  وواضحٍ 

إعداد يف املُقِبل من األيام، يف مكتب اليونسيف بالرباط، بتعاون مع اململكة املغربية رشع ستغرض، الولهذا 
خلË يف اتجاه تحقيق يُؤطُِّر جهود مختلف املتد لمهارات الحياتية والرتبية عىل املواطنة ل وطنيٍّ  مرجعيٍّ  إطارٍ 

يف انسجام مع التوجهات املعلنة لنظام الرتبية و  ،انطالقا من حاجات البالداألهداف املنشودة، وذلك 
  .عىل مستوى منطقة الرشق األوسط وشÐل إفريقيا نجزِ املُ  ، واستئناسا باإلطار املفاهيميِّ والتكوين باململكة

مجددا الشكر للجميع ل مساعي الجميع بالنجاح ملا فيه خÔ ناشئتنا وأوطاننا جميعا، لَّ كَ ختاما، أرجو أن تُ 
  .والسالم عليكم ورحمة هللا تعاىل وبركاته. عىل هذه املبادرة املحمودة

  

MOROCCO
Statement by Ministry of Education
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STATE OF PALESTINE
Statement by Ministry of Education and Higher Education
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SUDAN
Statement by Ministry of Education
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TUNISIA
Statement by Ministry of Education
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UNITED ARAB EMIRATES
Statement by Supreme Council for Motherhood and Childhood
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Marwan Muasher is Vice-President for studies at Carnegie, where he oversees research in Washington 
and Beirut on the Middle East. His career has spanned the areas of diplomacy, development, civil society, 
and communications. In 1996 Marwan became Minister of Information and the Jordan Government’s 
Spokesperson. From 1997 to 2002, he served in Washington as Ambassador, negotiating the first free-
trade agreement between the United States and an Arab nation. He then returned to Jordan to serve 
as Foreign Minister (2002–2004), where he played a central role in developing the Arab Peace Initiative 
and the Middle East Roadmap. In 2004, he became Deputy Prime Minister responsible for reform and 
government performance and led the effort to produce a ten-year plan for political, economic, and social 
reform. From 2006 to 2007, he was a member of the Jordanian Senate. From 2007 to 2010, he was Senior 
Vice-President of External Affairs at the World Bank. He is the author of two books: The Arab Center: The 
Promise of Moderation (Yale University Press, 2008), and The Second Arab Awakening and the Battle for 
Pluralism (Yale University Press, 2014).

Bertrand Bainvel is UNICEF MENARO’s Deputy Regional Director. Prior to this assignment he served as 
UNICEF Representative in Myanmar between 2012 and 2017. He also served as Representative in Russia 
and Jamaica. From September 1999 to July 2002, Mr. Bainvel served as Deputy to the UNICEF Special 
Representative in Jerusalem, Occupied Palestinian Territory. Prior to joining UNICEF, Mr. Bainvel worked 
in various capacities with financial and marketing private sector companies in France. 

Hechmi Ardhaoui is Educational Specialist and Project Coordinator at ALECSO. Previously he worked as 
researcher in Arabic Language Didactic for non-native speakers and as Inspector General of Education in 
Tunisia. He is the author of several publications and has led research projects on the professionalization 
of education (‘The Professional Teacher’, published within the framework of the Arab Teacher Conference 
in 2016); on Arabic curriculum for students of the sports branch; on the difficulties that 7th grade 
students face with reading skills (Ministry of Education and UNICEF, Tunisia, 2010); on the bearings of 
digital culture and its role in shaping and renovating the meaning of reading (Al Hayet Magazine, 2009); 
on literacy acquisition through literature in high school (Rawafid Magazine and the Regional Centre of 
Education and Continuous Training, 2008); and other.

Dina Craissati is UNICEF’s Regional Education Adviser for MENA. From 2005 to 2012 she was Senior 
Adviser in the Education Section of UNICEF in New York, where she led and managed global initiatives 
and programs on access to quality basic education and coordinated UNICEF’s engagement in the Global 
Partnership for Education (GPE). From 2002 to 2005, Dina was UNICEF’s Regional Education Adviser for 
West and Central Africa in Dakar.

Susan Reichle is the President and Chief Operating Officer of the International Youth Foundation. She has 
25 years of experience leading USAID policy development and programs overseas and in Washington, 
D.C. In her most recent position, she served as the Counselor to the Agency, USAID’s most Senior 
Foreign Service Officer, and advised the Administrator and senior leadership on key global development 
policies and management issues. As Assistant to the Administrator for Policy Planning and Learning, 
Susan spearheaded development of USAID policy development, including the agency’s first Youth and 
Development Policy. She also oversaw USAID’s response to the 2010 Haiti earthquake as Acting Assistant 
Administrator for Democracy, Conflict, and Humanitarian Assistance (DCHA) in Washington. She is an 
adjunct professor at Carnegie Mellon University's Heinz College. 

Christof Ehrhart is Head of Corporate Communications and Responsibility at Deutsche Post DHL Group. 
In 2015, he launched Deutsche Post DHL Group’s refugee aid initiative. Since 2016, he is a member of the 
World Economic Forum’s “Global Future Council on the Humanitarian System”. Prior to joining Deutsche 
Post DHL Group in 2009, he was in charge of Corporate Communications at European Aeronautic 

Biographies of panelists and facilitatorsAnnex 5: 
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Defence and Space Company (EADS), the mother company of Airbus. Ehrhart looks back on more than 
15 years of experience as professional in international communications for major global players such 
as America Online (Internet), Bertelsmann (Media), Schering (Ethical Pharma) and JT International 
(Tobacco). Since 2013, he is Adjunct Professor for International Corporate Communications at the 
Institute for Communications and Media Science of the University of Leipzig.

Thorsten Metz, as Programme Director, is the coordinator for GIZ-implemented projects in employment 
promotion in Jordan and manages the “Employment Promotion Programme” including advisory to local 
employment initiatives. In previous assignments, he led projects in TVET and employment promotion 
mainly in Asia (Thailand, Indonesia, Myanmar) with a focus on cooperation with the private sector. He 
has in–depth experience as a labor market economist including research and lecturing at the Technical 
University in Darmstadt, Germany. His expertise are tailored approaches for employment promotion 
such as improved transition from school to work, matching of job seekers jointly with private sector and 
enhancing HR management systems of companies. 

Bassem Nasir is an international development specialist with over 17 years of experience, with special 
focus on the Middle East region where he was based for many years. Currently at the International Youth 
Foundation, he serves as a Regional Director, leading youth empowerment programs in the Middle East 
and North Africa (MENA) region. Prior to IYF, Bassem consulted businesses on corporate responsibility 
and sustainability initiatives. He holds a Master of Public Administration from the John F. Kennedy 
School of Government at Harvard University where he concentrated on international education and 
social innovation.

Gemma Wilson-Clark is a Senior Education Advisor in UNICEF HQ supporting country level programming 
on secondary education, skills, girls’ education and gender equality. Gemma was previously an Education 
Advisor with the UK Department for International Development and has spent twelve years supporting 
education planning in sub-Saharan Africa. This included leading the Local Education Group in Rwanda 
and acting as Supervising Entity for the Global Partnership for Education. In Ethiopia, she was Head of 
Education and Health for Save the Children working, co-chairing the Education in Emergencies Cluster.

Patrick Daru is Senior Skills and Employability Specialist for the ILO Regional Office for Arab States. He 
also coordinates all ILO activities in Jordan. He previously managed the largest ILO project on youth 
employment in the Asia-Pacific region – with a TVET reform component. In the early 2000s, he managed 
two ILO regional projects on forced labor in South Asia and child labor in Eastern Europe, aiming at 
increasing the capabilities of at-risk populations.

Basset Ben Hassen is the President of the Arab Institute for Human Rights since 2011. He is also the 
chairman of the Tunisian National Committee for the Support to Refugees and has served as member of 
the High Committee for the realization of the objectives of the revolution, political reform and democratic 
transition. With over two decades of expertise in the field of human rights issues in the Arab countries, Ben 
Hassen has also held the position of Human Rights Programs Director at the Ford Foundation (2005-2011).

Fadi Daou is currently the Chairperson and CEO of Adyan Foundation, where he contributes, in Lebanon 
and internationally, to the promotion of coexistence, interfaith relations and inclusive citizenship. 
Adyan’s successful work was recognized in 2011 by getting the ‘Civil Peace Award’ in Lebanon, and 
in 2013 by getting the 2nd International Prize from the United Nations Alliance of Civilizations ‘Living 
Together Peacefully in a Diverse World’. Fadi Daou received for his personal leadership for peace the 
Award ‘Civilization of Love’ (2005). He holds a PHD in Theology and a Master in Political Philosophy, 
accompanied by an extensive research and publication activity in citizenship, interreligious relations and 
geopolitics of religions. He is, with Nayla Tabbara, co-author of Divine Hospitality: A Christian-Muslim 
Conversation. He is at the origin or part of many local and international initiatives fostering peace and 
intercultural understanding. In Lebanon, he currently is the director of the Public Policy Reform ‘National 
Strategy for Citizenship and Coexistence Education’, implemented by Adyan Foundation in partnership 
with the Ministry of Education and Higher Education, and the Center for Education, Research and 
Development. 
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Margaret Sinclair has worked on education and conflict since 1987 for UNHCR, UNESCO and the 
Education Above All Foundation. She has promoted education for peace and learning to live together 
since 1997, including a programme for refugees, and initiatives with UNESCO’s International Bureau 
of Education and International Institute for Educational Planning. She is currently working to build 
academic-practitioner cooperation on incorporation of social and emotional learning, life skills and 
citizenship skills into education materials, including textbooks and early grade reading.

Mark Clark is passionate about transformational change in individuals, communities, and organisations. 
He has been CEO of Generations For Peace (GFP) since 2011. GFP is a Jordan-based international 
peace-building NGO empowering youth leaders to transform conflict and reduce violence at grass 
roots in communities across the Middle East, Africa, Asia, and Europe, by promoting youth leadership, 
community empowerment, active tolerance, and responsible citizenship. GFP is ranked ‘#34 in the Top 
500 NGOs in the World’ (#2 ranked peace-building NGO in the world) by NGO Advisor.

Simon Bailey is Director of Partnerships and Innovation at Aflatoun International. His responsibilities 
include the development of new programmes and curriculum, evaluation and research, and partnerships 
with international organizations. At Aflatoun he has also previously worked on financial inclusion for low 
income adults in Canada, on micro insurance in Bangladesh, and on building life skills for young people 
and adults globally. He work focuses on evidence-based social and educational interventions and on 
ways that educational and policy ecosystems can be aligned to empower young people.

Andreas Schleicher is Director for Education and Skills and Special Advisor on Education Policy to the 
Secretary-General at OECD. As a key member of OECD’s Senior Management team, he supports the 
Secretary-General’s strategy to produce analysis and policy advice that advances economic growth and 
social progress. In addition to policy and country reviews, he oversees the Programme for International 
Student Assessment (PISA), the OECD Survey of Adult Skills (PIAAC), the OECD Skills Strategy, the OECD 
Teaching and Learning International Survey (TALIS), and the development and analysis of benchmarks 
on the performance of education systems (INES). Before joining OECD, Mr. Schleicher was Director 
for Analysis at the International Association for Educational Achievement (IEA). He is the recipient of 
numerous honours and awards and holds an honorary Professorship at the University of Heidelberg.

Manal Quota is Education Specialist at the World Bank’s Education Global Practice where she focuses 
on a range of analytical and lending operations in MENA. Manal’s areas of specialty in the education 
sector are 21st century skills education, service delivery and governance, and teacher management. 
Currently, she leads development projects in Lebanon, Tunisia, and activities within the Education for 
Competitiveness (E4C) Initiative. Prior to joining the World Bank, Manal worked in the private sector in 
the MENA region and in various international organizations such as UNDP in Riyadh and OECD in Paris. 

Dominic Richardson is Senior Education Specialist at UNICEF, Office of Research – Innocenti, where 
he leads research on issues of equity in education and the relationships between schooling, school 
outcomes and child well-being. He previously worked with the OECD Social Policy Division on child 
well-being, evaluating family policies, integrating human services, social impact investment, and studies 
of extreme poverty and vulnerability. Dominic led or co-authored several reports on comparative child 
well-being including: OECD's Doing Better for Children, and UNICEF Innocenti Report Cards 7, 9 and 14. 
In 2014, Dominic was the lead researcher on a joint EC OECD project evaluating the content and quality 
of international surveys of school children in high and middle income countries.

Obed Diener is a Technical Advisor in FHI 360’s workforce and entrepreneurship practice. As activity 
manager for USAID’s YouthPower Action project, he led the development of a series of three publications 
focused on identifying, measuring, and building soft and life skills for cross-sectoral youth development, 
published in 2016-17. Currently based in Amman, Jordan, he has extensive field experience in the Middle 
East, Africa, and Latin America. He holds a Masters in Foreign Service from Georgetown University.
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Ralph Carstens is the Co-Head for international 
studies at the International Association for 
Educational Achievement (IEA) in Hamburg. With 
a background as a primary and lower secondary 
teacher, he has acquired broad knowledge and 
experiences relating to teaching, learning and its 
assessment from various IEA and third-party surveys. 
He currently directs the IEA International Civic and 
Citizenship Education Study (ICCS) 2016 and co-
directs the OECD TALIS 2018 survey. He contributed to 
UNESCO’s conceptual development and monitoring 
approaches for Global Citizenship Education (GCED) 
from 2013 and is a member of the UIS Global Alliance 
to Monitoring Learning (GAML) task force for SDG 
Target 4.7.

Bryony Hoskins has a Chair in Comparative Social 
Science at the University of Roehampton. She is 
an expert on political socialization, specializing in 
political engagement across European countries. 
She has over 7 years of policy experience having 
previously worked at the Council of Europe in 
France leading on youth research, at the European 
Commission in Belgium and then in Italy leading the 
development of indicators on Active Citizenship.









For more information,  
visit: www.lsce-mena.org


